Narrative comprehension and story grammar: the case of Kenyan university undergraduate students reading of Wole Soyinka’s The Interpreters

Abstract
The present study investigated the effect of using the story grammar method  on selected Kenya  university undergraduate students' narrative  comprehension  of Wole Soyinka’s The Interpreters. There has been a lacunae in that most previous studies have not dealt with Reader-Response but rather the traditional literary critical approach. The present study was an experimental study which  designed a story-mapping for teaching the experimental group, while the control was taught in the conventional approach. The instrument developed, was is a narrative comprehension test to measure the students' performance. The sample consisted of three classes (n= 180) from three selected universities in Kenya. These classes were randomly selected but left intact for ethical reasons. One class functioned as an experimental group and the other as a control group. Independent sample t-test and One-way Analysis of Variance (ANOVA) show that the experimental group performed better than the students in the control group. The reader responses were also used to fill in different elements of the story grammar of The Interpreters. The story grammar method had a positive effect on the students' narrative texts comprehension. Based on these findings, the study presents some recommendations and suggestions for further research.


1.0 Introduction 
The nation of Kenya (Republic of Kenya) is located in the middle of the eastern portion of Africa, and covers approximately 582,646 square km (224,961 square miles). Kenya lies on the geographic coordinates 1o N  and 38o  E. Kenya’s length from east to west is about 550 to 560, its length is about 640 to 650 miles. Kenya is bordered on the east by Somalia and the Indian Ocean, and on the west by Uganda and Lake Victoria. To the South, Kenya is bordered by Tanzania and to the North; it’s bordered by Ethiopia and Sudan (Source: Library of Congress, Country Profile: Kenya, June 2007). The educational history and philosophy has a strong background, according to Jowi (2019), British colonial heritage of the British East Africa Company and Christian missionary tradition. The higher education system in Kenya traces its roots to the establishment of the Royal Technical College in Nairobi. In 1963, it became the University College, Nairobi.  The students who enrolled to study literature were either Bachelor of Arts or Bachelor of Education Arts and the main assumption is that there was no need involve engage them in narrative comprehension at this level.  The  closest the undergraduates   to get in so far as comprehension is concerned  is the course ‘introduction to critical reading and response’  which takes different titles from university to university but basically cover the same content. Indangasi (2020a) notes that the literature curriculum changed as a result of the conference on the Teaching of Literature that was held at Nairobi School in 1974. The conference was organized by Ngugi wa Thiong’o who was Chair of the Department of literature at the University of Nairobi.  This conference affirmed the educational principle of moving from the known to the unknown. African literature was rightly accorded a central place in the syllabus. But from the point of view of literature as an institution, the results of this meeting were calamitous.  Literature alongside the other liberal arts has been pushed to the periphery of the education process at the higher education level due to the hard economic times that countries are facing. The present writer agrees with the sentiments of Morrissey (2013) who argues that liberal arts education has an inherent value that transcends economic and political conditions. The liberal arts are good for our soul, our view of the world, and our innate creativity. This attitude can account for the fact in the Kenyan context there is a dearth of studies that deal with how the liberal arts are taught at the university in general and literature in particular. There are a number of studies that deal with the teaching of literature at the secondary schools and teacher training college level, while there is hardly any dealing with university. Carter and Long (1972:2) identify three reasons to teach literature: the cultural, the language and the personal growth model. Carter and Long  consider that: “teaching literature within a cultural model enables students to understand and appreciate cultures and ideologies different from their own in time and space and to come to perceive tradition of thought, feeling and artistic form within the heritage the literature of such cultures endows.” According to Njage (2019), the lecture method is the dominant model of teaching in higher education in the Kenya education system both in the colleges and universities.

Lynch, van den Broek, Kremer, Kendeou, White, and Lorch, (2008) state that the process of understanding narratives involves a matrix of interrelated advanced cognitive factors and abilities. The process of narrative   comprehension by readers includes   their understanding and ability encode the individual events in the story as well as the conceptual connection between the  different parts of the narrative. The process of narrative comprehension is dependent on a number of skills some of which include: sensitivity to the structure of narratives, the ability to make inferences, and the ability to access background knowledge about a great variety of situations and facts.  Thus, the first objective of the present study is to examine the application and development of story in narrative comprehension of literary texts by Kenyan university students studying literature in Kenyan universities. There is a special attention pain on how the story grammar and the different sub skills that it encodes contribute a better understanding of literary texts. Given the complexity of narrative comprehension, the study of children’s understanding of stories also provides a fascinating window into the development of advanced cognitive skills more generally.



1.3 Statement of the problem 
The teaching of literature in most universities has a critical reading and response for Bachelor of Arts and Bachelor of Education (Arts) which is based on the lecture method. The tutorial sessions of the same are based on group discussions and question answer approaches.  Ayieko (2003)  is one of the few studies that experiment with other approaches and methods in the literature teaching- learning process at the university. Wole Soyinka uses the stream of consciousness technique in The Interpreters which the readers   have to decipher in order to comprehend the narrative. The story grammar of the novel has an underlying structure which contributes to its overall meaning.  The activation the readers’ knowledge of the novel’s structure through the story grammar method therefore is significant in the narrative comprehension process. Story grammar offers a simple and effective framework to analyze a coherent structure in narrative texts, hence can help comprehend them. The purpose of this study was to investigate the effect of using the story grammar method to develop undergraduate students’ narrative texts comprehension in Kenyan universities. 
1.4  Research Objective 
The objective of the study was:
i) What is the  effect of using the story grammar method on developing narrative text comprehension for  university undergraduate students reading Wole Soyinka’s The Interepreters in comparison with the conventional teaching methods?



1.5 Research questions
 The study sought to answer the following question:
i) What is the effect of using the story grammar method in developing narrative text comprehension for university undergraduate students reading Wole Soyinka’s The Interepreters in comparison with the conventional teaching methods?
1.6 Research hypotheses
The following research hypotheses were tested in order to address the research question: 
HO1: There is no statistically significant difference between the pretest mean scores of the  group taught using the story grammar  and group taught using the conventional method. 
HO2: There is no statistically significant difference between the posttest mean scores of the  group taught using the story grammar  and group taught using the conventional method
1.7 Theoretical framework 
The theoretical framework of the present paper is the story grammar theory. Amer (2003), the story grammar method is a set of rule systems for the purpose of describing the basic structure of a narrative text. It is the system of rules used for describing the consistent features found in narrative texts. It is used for describing the internal structure of the story, i.e. the story parts, arrangements of the parts, and how the parts are related. There are rules that analyze   the units of which make up the stories are composed, i.e., their constituents structure and ordering, the sequences in the constituents.

Buehl (2001) indicated that story grammar method allows the students to see the connection between ideas that they already have (which can help them organize ideas), to organize ideas in logical but not rigid structure that allows future information or viewpoints to be included. Pfeiffer and Boles (2009:1) point out that  story grammarians have developed formal procedures for identifying the elements (e.g., setting, initiating events) of a story and developed sequences, as well as their causal and chronological relations.  Dymock (2007:162) states that "Story grammar provides an overall structure for teaching narrative text structure."  Story grammar is represented as follows: 1. Characters and their relations to each other 2. The setting- this is where and when the action is taking place. 3. Plot-initiating event is what causes the events in the text to follow the sequence they have pursued, Problem and resolution. 4. Theme/Author's purpose/ Morale this is what underlies the story. . 
There is a difference between story elements and story structure according to Shaywits and Ehri (2004:51). The Story elements consists of the essential aspects of a story include character, setting, plot, problem, solution change to conflict and resolution. The story structure, on the other hand, is the pattern of organization in narration that characterizes a particular type of story. These are summarized in table 1 below.






Table 1 Story grammar 
	Story grammar category
	Story grammar definition
	Story Grammar Elements

	Introduction
	Depiction of character & setting components
	Character and setting

	Character Development
	Acknowledgement of characters & their importance in the story
	Characters

	Mental States
	Frequency & diversity of “mental state words” such as: emotions (angry, happy), cognitive state words (think, believe, know, remember, etc.)
	Internal response 

	Referencing
	Consistent & accurate use of antecedents & proper names
	

	Conflict/ Resolution
	Presence/absence of conflicts & resolutions & how well they are described
	Initiating event, Resolution

	Cohesion 
	Sequencing of, details for, and transitions between each event
	Initiating event, plan of action, attempts

	Conclusion 
	Conclusion of the final event as well as the wrap-up of the entire story
	Consequences 




2.2 Review of literature 
2.2.1 Instruction and comprehension of narrative texts
The problem of teaching comprehension of narrative texts has either been ignored or taken for granted at the university undergraduate level.  Dymock (2007:162) argues that "comprehension of a narrative text is better when the text is organized to a well-known story grammar." Amer (1992:713) adds that: "Direct instruction in story grammar involves helping students to learn to recognize the elements of narrative texts and use these elements to improve their comprehension of the story."   The University of Nairobi (UoN)  being the oldest department of literature in Kenya set the pace and approach to teaching literature at  the university level in Kenya. Moi university which is the second public university to be established as well as Kenyatta and Egerton Universities were all historically tied to UoN through movement of staff and student-teacher interaction. Indagasi (2020 b) says that
                        “When I returned from the US in 1977, I found a new and revamped literature curriculum. The discipline was being taught from an unabashedly Afro-centric perspective. World literature was being taught from the point of view of how it related to Africa and Africans. African literature and the literature of the African Diaspora were at the centre”
 Shiundu (2016) summarizes his experience as follows: 
                    “ I had joined at Nairobi a department that boasted the longest national literary tradition, built in part by globally recognized names—Ngũgĩ, Micere Mugo, Andrew Gurr, Taban Lo Liyong, and Okot p’Bi tek, among others—but that also openly and actively pursued an exclusivist pedagogical agenda. Here, stylistics and oral literature in the Ruth Finnegan sense, coupled with a heavy European literary canon of the Dickensian and Dostoyevskian generation, were pushed in a “simplicity is elegance”
The next universities that were established in the 1990s and 2000s starting with Maseno, Masinde Muliro, etc all trace their origin to the University of Nairobi through that association. The net result of this historical evolution is that the position of literature in the curriculum as well as the approaches and methodologies used has been determined by this situation. 


2.2.2 Approaches in the Teaching of Literature in Universities 
There are three approaches of teaching literature that are used in Kenyan universities: traditional approaches, language-based approach and the reader-response.  The traditional approach in the teaching of literature in Kenyan universities is a lecture-based with teacher-centered approach. 
The students taught in the approach are mere replicas of the teachers who are neither creative nor capable of independent thought. They reproduce faithfully what was taught to them by the lecturer without any alteration. Mililani (2003:2) states that: 
                             “ Thus, the course (of literature) becomes a simple transposition of the teacher’s impressions and feelings to the learner towards a literary work, and not an intellectual exercise for the latter who should seek and discover meaning by himself with the means and strategies provided by the teacher.”
Language-based approach is learner-centered and activity based. Carter considers that the language-based approach enables students “to secure an initial ‘way-in’ or access to literary texts.”  It integrates and extends the students’ grammar and lexical knowledge. Carter and Long, (1997: 11).
The Reader-Response approach according to Cagri (2019) cities Rosenblatt (1995) that reading literature is an exploration, in which readers avail themselves of emotions and histories with the intention of meaning construction. According to Ronsenbaltt meaning is constructed through a transaction between the reader and the text and throughout the transaction; readers bridge the gaps in the text employing their previous knowledge and disposition as well as their interpretation of the text.
Muchugu (2020) argues that formalist approaches to teaching Canadian literature to undergraduates at the University of Nairobi are effective because they take into account fidelity to the nature and function of literature.  Additionally, they reveal the universal as well as  the particular that makes the form and content of Canadian literature relevant to Kenyan as well as to African experiences.
Ikonne (2016:77) outlines the six main approaches used in teaching literature. The first approach is the thematic approach where the teaching of literature based on the understanding of the central theme and the sub themes. The second approach is the Stylistic approach which involves the readers in a search for the author’s style and in comparing it with another author. The third approach is the   group approach where the weak and the strong learners are engaged in a common literary analysis activity whose goal is the fortify the skill set of  the weak.  The learners are required to dramatize or recite the text they are studying. The fourth approach is the Reader- Response approach which is a critical method. The students are given the freedom to be real to the text and not stereotyped or stage-managed. The fifth approach is the Integrated approach which looks at a text as a whole entity. This approach also involves using the text to teach language and literature. A test could be so used to teach vocabularies, pronunciation, literary devices etc.  The final approach is the problem posing approach requires the students to unravel a given mystery in the text.
Harper (1988:402) points out that for the students who want become literary critics, the traditional role of the text as vehicle for literary criticism and emphasis on the tenets of formal scholar- ship like literary history and theory are both desirable and necessary approaches in the teaching of literature.  Ricoeur (1976:74) argues that “for the undergraduate program of literature to achieve the goals of understanding and appreciation, we need a methodology that fosters interpretation of the literary text as a dialectic process by which the reader surpasses both explanation and understanding and appropriates the text.”  An ideal methodology of teaching literature at the university  should incorporate communicative approaches that: i) allow individualization of learning; ii) incorporate the multiple perspectives and experiences of students into the teaching/learning process; and iii) provide structured, sequenced activities that facilitate reading and comprehension and instruct students in various strategies involved in deciphering a text. Some lecturers have a challenge to adopt their approaches and methodologies to the variety of teaching techniques specifically in teaching literature. University lecturers should be aware of  learning styles of their learners for them to be able to match their teaching methods to those of the students’ interest in learning. Effective teaching and learning literature, therefore, must place equal emphasis between the lecturers and the Kenyan university undergraduate students.
3.0 Methods
This section presents the methods that was used in the collection, analysis and interpretation of the data.
3.1 Research design
The study adopted a pre-test post-test control group experimental treatment design where intact group were used for ethical reasons. (Kathuri and Pals 1993; Best and Khan 2006 ; Hatch and Farhady; 1982).  The present design had two groups: the experimental, which was taught the stream of consciousness technique using the story grammar methodology while the control just read the novel in the conventional approach.

3.2 Population
The population was the students studying Bachelor of Arts (literature) in selected public universities in Kenya.
3.3 Sample
Samples of sixty students were selected from three universities: Egerton, Moi and University of Eastern Africa, Baraton in Kenya.  This was in the 2001/2002 academic year and for ethical reason the researcher used the intact classes as constituted. At the end of the study, twenty students were picked from each university for further data analysis.
3.4 Location 
The research was conducted at Egerton University, Njoro, Nakuru County Kenya, Moi University, Uasin Gishu County, Kenya and University of Eastern Africa, Baraton, Nandi County Kenya.
3.5 The Story Grammar Method Instrumentation 
The present experimental treatment employed the story grammar method to develop narrative text comprehension for university undergraduate   students in Kenya. The present researcher developed a fifty-item multiple choice paper and pencil test that captured ten episodes from The Intrepreters. These formed the basis of the story grammar instruction and finally the questions that were asked to the readers.  The story grammar instruction approach helps the readers to recognize elements of the narrative text and apply these elements in their comprehension of the narrative.  The lecturer first breaks the story into meaningful episodes and constructs questions they will ask during the silent reading and guided reading phase. Secondly s/she asks questions draw that  the reader’s attention to focus on the relevant elements of the story. Thirdly, the lecturer asks the student to read at home, outside the class, part of the novel that forms an episode of the story grammar in The Interpreters.  Finally the readers answer questions around the structure of the episode, as well as discussing the episode.  According to Cooper (1986) story grammar model, a story may be composed of several different “episodes”, each consisting of “a setting, characters, a problem, action and resolution of the problem”. The setting is the place and time at which the story occurs. The characters are the people or animals that carry out the action. The problem is the situation around which an episode is organized. The action is what happens, or what characters do, as a result of the problem; it is made up of events that lead to the solution of the problem, which is called the resolution. A story has a theme: the basic idea about which the whole story is written. Cooper (1986:382-384) give some guidelines on questions on the story grammar as follows:
	Story Grammar Unit
	Question

	Setting
	Where did the story happen?
When did it happen?

	Characters
	Who was the story about? 
Who were the people in the story? 
Who was the most important person in the story?

	Problem/ Initiating event
	Did the people have a problem? 
What was the big problem that story was about?

	Internal response 
	What is the reaction of the characters to the problem or initiating event?

	Internal plan
	 What will the characters do to overcome the initiating event problem ?

	Attempt 
	Which actions help the characters to reach their goal?

	Direct consequence 
	How are the main character's attempt to solve the problem and achieve the goal are presented?

	Reaction 
	How do the characters respond to the direct consequence?




3.5.1 Reliability of the instrument 
The instrument was initially pilot tested at Lakipia College Campus, Egerton University. Following revision it was administered to the students at both the Njoro and  Laikipia campuses of Egerton University.   The instrument  had a Cronbach’s coefficient of +0.93 which the researcher considered to be adequate this is in line with the recommendation of ( Koul 1984; Gall,M , Borg, W and Gall,J 1996)  who recommend that a coefficient of +0.80 is adequate for most research purposes.
3.5.2 Validity
Construct validity was established using factor analysis.  The scores of the subjects were subjected to confirmatory factory analysis to  identify which underlying factors measured the observed variables in the test. The first ten questions dealt with interior monologue had a correlation coefficient of .73. The second set often questions dealt with association has a coefficient of .70.  The third set of ten questions dealing with montage had a coefficient of .82.The fourth set of ten questions dealt with plot structure had a coefficient of .76 and finally last ten questions dealt with myth and archetypes had a coefficient of .71.
3.6 Data analysis and Interpretation
3.6.1 Scoring the story grammar
The present research followed three steps outline below in the analysis of the novel, ‘The Interpreters’ written Wole Soyinka :
i)  The story’s text has been parsed into propositions pertaining to the essential functional story constituents outlined in The Interpreters . 
ii) Descriptive analysis of the novel
iii) Plotting selected segments of the novel on to the story grammar tree
Eldred Jones in the Introduction to the novel, The Interpreters (1965 :1), states that Soyinka does not narrate the events in the story chronologically; that is he does not start from the beginning, leading us through the consecutive episodes to  the end. The novel begins in, media res, of the main characters and gradually builds up a picture of their histories, characters, their frustrations and their successes by stepping back in time using flashbacks ,interior monologue,
A scale of 0-2 points was used to score the readers’ response to question on the narrative structure of The Interpreters. The different sections of the story grammar were marked as shown below:
A. Main Character
0-  is awarded is  awarded if no main character is established in the story.
 1-  is awarded if a main character is established but  sketchy   descriptive details are given; the character may or may not have a name. 
2 – is awarded if the main character is presented and described in great detail (e.g., personality traits and physical attributes).
B. Time 
0 – is awarded if the time when the story took place is not provided. 
1- Is awarded if the time is given but is traditional in reference (e.g., “a long time ago,” “twenty years in the future”); note that “one day” is not an adequate time reference and should be scored a zero. 
2- The time given is unusual or described in great detail (e.g., “during prehistoric times when man lived in caves and hunted for his food,” “March 31st at 3:00 a.m.”).
C. . Initiating Event
0- Is awarded if  the problem or event which causes the main character to take action is not presented. 
1  is awarded if the precipitating event is clearly evident; it can be a natural occurrence (e.g., “An earthquake  destroyed the town.”), an internal response (e.g., “He felt betrayed.”), or an external event (e.g., “The boy kicked  the ball.”). 
2 is awarded if the initiating event is well described, unusual, or complex (e.g., “A meteor hit the mountain, which started the landslide that destroyed the village and everything that the man owned.”).
D. Goals 
0- is awarded if  a goal is not established. 
1- Is awarded if a goal is presented but ill-defined (e.g., “ Jane decided she would do something about it.”).
2-  Is warded if a goal is clearly articulated (e.g., “Jane decided she would do just about anything to rescue his friend.”). * An extra  point is awarded   if two or more goals are clearly articulated
E. Initiating Event
 0 – is awarded if the problem or event which causes the main character to take action is not presented. 
1 – is awarded if the precipitating event is clearly evident; it can be a natural occurrence (e.g., “A landslide destroyed the village.”), an internal response (e.g., “He felt lonely.”), or an external event (e.g., “The boy kicked  the ball.”). 
2-Is awarded if the initiating event is well described, unusual, or complex (e.g., “A meteor hit the mountain, which started the landslide that destroyed the village and everything that the man owned.”).
F. Attempt 
0- Is awarded if the actions which the main character initiates to solve the problem are not presented or could not possibly lead to a resolution. 
1 -is awarded if the attempt of the main character to solve the problem is presented and would be expected to lead to a resolution. 
2 -is awarded if the actions of the main character demonstrate ingenuity or originality (e.g., “Billy used an anti-proton beam to disable the containment field surrounding his friend.”). * Add one additional point if more than one episode is present (i.e., an initiating event, attempt, and direct consequence)
G. Direct Consequence 
0 – is awarded if the direct consequences of the main character's attempt to solve the problem and achieve the goal are not presented; the story does not come to a conclusion; the problem is not resolved. 
1- Is awarded if  the direct consequences of the main character's actions are presented (e.g., “The man built a new home far away from any mountains and he lived there happily ever after,” or “Billy rescued his friend.”). 
2- If the the direct consequences are presented, but the ending is unusual, humorous, or contains a moral (e.g., “It just goes to show that crime doesn't pay,” “This is how he got the name Eagle Arrow,” or “The boy's horse died just as it crossed the finish line in first place.”).
The reader responses are then used to generate story grammar trees for both the control and experimental groups of Wole Syinka’s The Interpreters.
3.6.2 Quantitative data analysis 
Three statistical tests were conducted viz: i) an independent t- for the pre-test overall means, standard deviations for the control and experimental groups  ii)  an independent sample t-test was conducted on the prior to the test in order to establish any pre-existing difference, t-test of the pre-test and post-test for the story grammar elements,  and iii) Analysis of Variance (ANOVA) was conducted to determine the difference between the two groups on the post, overall Mean, Standard Deviation (SD) and t-values for the post test. 
4.0 Results
4.1 Statistical data analysis 
Table 2 Overall means, standard deviations and t-value for the pre-test
	Groups
	N
	DF
	Mean
	SD
	t-value
	Sig
( 2 tail)

	Experimental
Group
	90
	178
	21.00
	1.8
	
6.6749
	
0.300

	Control
Group 
	90
	178
	19.0
	2.2
	
	



A t-test table 2 tested hypothesis HO1: There is no statistically significant difference between the pretest mean scores of the group taught using the story grammar and group taught using the conventional method. The hypothesis was not rejected and shows there was no pre-existing difference between the groups. These results in table 2 above show that was no pre-existing difference before the study.

















Table 3 Independent sample t-test of the pre-test and post test of the story grammar unit
	The story unit
	Group 
	N
	Mean
	SD
	t-value
	DF
	Sig.
(2 tailed)

	Setting   pre-test
Setting post-test
	Experimental
Control
	90
90
	42.0
34.0
	2.4
3.0
	19.7546
	178
	0.001**

	Character pre-test
Character Post test
	Experimental
Control
	90
90
	38.0
20.0
	2.6
2.9
	23.1369
	178
	0.001**

	Problem pre-test
Problem Post test
	Experimental
Control
	90
90
	32.0
18.0
	3.0
4.2
	14.7043
	178
	0.010*

	Action pre-test
Action Post test
	Experimental
Control
	90
90
	36.0
28.0
	3.6
4.0
	23.8945
	178
	0.021**

	Resolution pre-test
Resolution Post-test
	Experimental
Control
	90
90
	39.0
20.0
	2.8
4.2
	25.7325
	178
	0.010*

	Theme pre-test
Theme post test
	Experimental
Control
	90
90
	32.0
27.0
	2.5
3.6
	9.1902
	178
	0.010*



Table 3 shows that there was statistically significant difference Independent sample t-test between the experimental and control groups across all the six story grammar units  as follows: setting t 19.75,p <.001; character t 23.14 ,p <.0001; problem t 14.70,p <.010; action t 23.89,p <.021 ; resolution t 25.73, p <.010 and theme t 9.19, p<.010. These results show that the story grammar approach had a significant effect on the comprehension of the novel on Kenyan university undergraduate students. 
Table 4 ANOVA of the treatment effect of the story grammar method
	
	Sum of Squares
	df
	Mean Square
	F
	Sig

	Between Groups
	3551.206
	1
	355.207
	127.743
	0.001

	Within Groups
	2919.731
	178
	27.800
	
	

	Total 
	7470.937
	180
	
	
	



An analysis of variance showed that the effect of the story grammar approach was significant, F(1,178) = 127.743, p = .001. Post hoc analyses using the Scheffé post hoc criterion for significance indicated that the average number of errors was significantly higher  in  the story grammar  method of teaching  (M =30.72 , SD = 2.52) than in the conventional method  (M = 30.75, SD = 3.4),p = .021.
4.2 .  Descriptive analysis of the narrative ( Story grammar)
Story grammar strategy is one of reading   comprehension   strategies   of graphic organizer to comprehend narrative texts.  Story grammar  strategy is  a  framework  to  help  the readers in analyzing  the  main  characters,  setting, problems,  events,  solution,  and  assist them    to   outline   the  story according to  Dimino, Gersten,  Carnine, and  Blake,(1990). The novel The Interpreters use of multiple flashbacks, interior monologues, free association, time montage, space montage etc.  A story may be composed of several different “episodes”, each episode in turn consists of “a setting, characters, a problem, action and resolution of the problem”
   Episode = Problem + something to show agent is trying to solve it + Solution 
               1. Dehinwa and Sagoe leave  Club Dahinwa  ⇒ They then drive to Beach Club ? 
              2. They reach Dehinwa flat ⇒ They find Dehinwa’s mother and aunt⇒ They disapprove of their relationship
              3. Dehinwa  and mother don’t agree  about her relationship with Sagoe⇒ her mother disapproves this relationship and is not  happy ⇒  Dehinwa is also disappointed by the mother’s opinion about her relationship to Sagoe.
Figure 2 illustrates how the second chapter on The Interpreters can be analyzed using the story grammar. 
Elements of an episode
• [Setting = Person, Place, Time, Conditions] 
• Complication or Problem = Initiating Event that needs to be resolved
 • Motivating State = Emotional internal response to complication; feelings 
• Plan = Cognitive internal response to complication; thoughts 
• Attempt = Behavior to resolve complication
 • Consequence or Resolution = Outcome of attempt to resolve complication
 • Reaction = Emotional internal response to resolution; more feelings
The story grammar helps to capture the Stream of consciousness in The Interpreters as the main narrative style whose objective to portray a character’s mental process in a natural way. It’s an interior monologue, time montage, free association, and free indirect discourse.  The technique reflects the random and non-linear manner that our brains employ in daily life.   The use of flashbacks and multiple flashbacks can  be attributed to the dense and broken chronology nature that the story grammar that follow below illustrates.












Figure 1 below shows the entire story grammar that represents the novel The Interpreters.
[image: ]
      Fig 1 The story grammar The Interpreters Ayieko (2003:110)
Wole Soyinka employs the literary narrative technique known as In Medias Res.  This technique begins  a story in the middle of action then building around the beginning of the action through flashbacks, interior monologue and other exposition devices. Ayieko (2003) states that in the opening scene of The Interpreters the author uses the stream of consciousness who proposition can be reduced as follows: there is a storm building up at the Club Cambana and soon the storm waters fill the club floor this creates a free association in the mind of Egbo and brings out the i)  first flashback to Egbo’s  childhood ii) further flashback to his parents death which resulted in his fear for water to date. The novel presents on page 10 a flashback within a flashback to the time when Egbo is presented to his grandfather iv) the internal response is that these characters are withdrawn and secluded. The water also creates a  free association in Sekoni to the trip that he had as he was returning from Europe by sea.  

There is no one central character in The Interpreters and the author employs the Stream of Consciousness to   shift back and forth in time and shift from one character to another in space.  The net effect of this is that the chronological time covered in the first seven chapters of the novel occurs with twenty four hours. Chapter three is has a flashesback on Bandele in the company of Sagoe as they attend a party at the Embassy of unnamed Eastern Bloc country.  Chapter four through flashbacks, interior monologue presents the sexual escapades of Egbo with particular emphasis on his sexual initiation in the hands of Simi. In chapter five Sagoe through flashbacks, interior monologue, and free association links the three earlier chapters 1, 2, and 3. Still in Dehinwa’s flat, Sagoe flashes back to Sir, Derinola just like he does in chapter one.  Chapter six goes back to the misfortunes of Sekoni initially stated in the first chapter. His dreams are shattered by a corrupt bureaucracy.  Chapter seven Sagoe wakes up and goes to cover Sir Derinola’s funeral that was mentioned earlier in chapters one and five to chapter seven. While attending the funeral in his official capacity as journalist the author uses free association to divert his attention on the way to the cemetery. Chapter eight chronologically flows from the events of the preceding chapter. This section can be summarized by the present writer in the story grammar below.




[image: ]
Figure 2 story grammar of section 1 of The Interpreters

There are three main setting in the first section of the novel, these are : the club Cambana, Beach Club and Dehinwa’s flat. All the other events are flashbacks, free associations, montages among other devices.   In chapter two the setting in Club Cambana, Beach Club and Dehinwa’s flat. The initiating event for the change of location is the time of the night three-thirty in the morning and the storm that has affected Club Cambana. Sagoe is drank and worried as Dehinwa drives him to the beach then they drive to Dehinwa’s flat before daybreak, this is an internal response that they have to the initiating event.  They drive to Dehinwa’s flat where they expected to spend the night, this is their plan. Sagoe opens the door after difficulty, this constitute the attempts of the story grammar.  He hurriedly slams the door and runs away because of the figures he has seen in the dark who are Dehinwa’s mother and aunt. Dehinwa’s mother does not approve of their relationship and this leads to different responses internally and externally to both Sagoe, Dehinwa and Dehinwa’s mother. This is summarized in figure 2 below.
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The consequence or resolution is presented on page 38 when Dehinwa disagrees with her mother regarding her relationship with Sagoe. Wole Soyinka does this transition without clear and explicit indication of where or when a transition occurs in the novel. The rest of the chapters build along the same story grammar, resulting in the textuality of the novel. 

5.0 Discussion
The present study presents additional evidence that story-grammars are simple and effective framework that facilitates the analysis of narrative texts. The story grammar instruction enabled the Kenyan University experimental group readers to generate more accurate story maps than the control group.  This finding is consistent with previous literature on story-mapping (Amer,1992; Zahoor and Jangua, 2003; Dymock ,2007; Chuang and Wang 2015; Wannathong , 2016; Herawati 2018; Rawengwan and Yawiloeng ,2020; Srisang and Everatt ,2021; and  Mar, Li, Nguyen and Ta, 2021)
The results in table show that the experimental group readers outperformed their control counterparts in filling in the details of the story grammar. This shows that the structure of a text or narrative has bearing on its comprehension which is line with the findings of the study by (Hall, Sabey and McClellan,2005: 215)   who found out that readers who understand how a text is structured “find greater success in identifying important information and relationships between ideas.”  The story grammar approach of language instruction, which focuses on facilitating awareness of narrative text structure, is associated with improved comprehension.

The results of the present study show that the formal procedures of identifying the elements of the story grammar as outlined by (Pfeiffer and Boles,2009:1 such as setting, initiating events, etc can be used in effective  instructions on text comprehension at the undergraduate level. This paper sets out to apply procedures and concepts derived from linguistics in the analysis of  the narrative structure of  the novel The Interpreters. The main aim is to develop a methodology of   teaching the narrative structure and critical analysis of the novel within the context of English language teaching.
The story grammars have also been used extensively in children with Developmental Language Disorder (DLD) and the results show that it helps improve comprehension (Davies et al., 2004; Gillam & Gillam, 2016; Petersen et al., 2010). There has, however, been a dearth of studies dealing with typical adult second language speaker at universities level. Pauls and Archibald (2021) found out that story grammar based language intervention impacted verbal skills in different ways across individual children with DLD.

6.3 Conclusion
The results of the present study and the foregoing discussions led the present writer to the conclusion that story grammar approach increases the comprehension of University undergraduate   students of  Wole Soyinka’s The Interpreters. The main goal of the paper was to  increase student comprehension of  narrative  literary texts using the story grammar.   The uses of story grammar facilitate the acquisition of narrative knowledge which is an aspect that has been ignored in conventional critical literary analysis.
 
The foregoing conclusions make the present writer to suggest that story grammar approach can be applied in the teaching of critical literary analysis to undergraduate students in Kenya.  The study is, however, limited in generalization to the sample that was studied. It can be replicated to other genres and population to increase its generalization.
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