1

COMMUNICATION PROBLEMS FACED BY SCIENCE AND MATHEMATICS TEACHERS IN IMPLEMENTING ENGLISH -ONLY POLICY: A CASE OF UNGUJA, ZANZIBAR
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Abstract
This study explored the communication problems faced by science and mathematics teachers in using English as Language of Instruction (LoI) in upper primary schools. Dornyei and Scotts’ model of taxonomies in communication strategies was used to guide this study. The study is primarily qualitative and adopted an explanatory case study design. Purposeful, snowball and simple random sampling techniques were employed to select 39 participants (29 Science and Mathematics teachers and 10 subject advisors). Data were collected from central districts in the South Region of Unguja involving 15 public primary schools and 5 Teacher Centers (TCs). Lesson observation and face- to-face interview were the tools for data collection. The findings show that science and mathematics teachers in upper primary level had problems with grammar usage, language comprehension, pronunciation, vocabulary choice, spelling, fluency and confidence.   It is recommended that it is better to restore Kiswahili language as LoI for effective teaching and of learning science and mathematics subjects.
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1. Introduction
Teachers and students who use English as a foreign language (EFL) often find themselves struggling to communicate effectively. In that sense, communicating in English is a huge problem, specifically, when foreign teachers and students use English in non-native speaking environment. The major problem arises on speaking skills rather than other three skills- reading, listening and writing (Shteiwi and Hamuda, 2016). Moreover, both, teachers and students can be competent in all three skills, but the difficulties appear on how to produce words accurately and meaningfully. Speaking skills, always represent a competence and proficiency of someone’s knowledge about the language he/she mastered (Shteiwi and Hamuda, 2016).
S A successful communication can be regarded to exist when teachers and students use language skills in speaking, intelligible pronunciation, right choice of words, phrases, appropriate sentence constructions and contextualized use of meanings. Fulcher (2003) asserted that speaker who wants to speak a foreign language have to master grammar, vocabulary and sounds. Therefore, the ways in which the roles of teachers and students are interchangeable due to mutual understanding of conversation is known as communication. 
 
The idea of using English for teaching science and mathematics has been a matter of concern to educators, teachers, civil societies, human right activists, scholars and educational planners in Zanzibar, Africa and other parts of the world. They have been complaining about the relegation of African languages as unsuitable for instructions. Ouadraago (2000, p89) claimed that “Education and language issues are very complex in Africa because of multi-ethnic, multi-lingual situation”. Similarly, Brock-Utne (2006) asserted that there is no way one can provide education without considering the LoI. A study in Botswana by Prophet and Dow (1994) observes that science subject taught in Setswana and other science subject which taught in English. The findings revealed that Form1 students who were taught in Setswana had developed significantly in the science concepts than Form1 students who were taught in English. Similarly, the study conducted in Tanzania by Mwinsheikhe (2007) observed that biology teachers were teaching biology in Kiswahili and others in English. The results found that students that were taught biology in Kiswahili performed better than those taught biology in English.   
 
In addition Brock-Utne (2000) and Singh, et al (2002) note that students who had limited English knowledge have a tendency to struggle in understanding the concepts and are not able to complete their academic tasks. This is not only for most students but also for majority of teachers who are seriously handicapped when it comes to using English as a second language for instruction. Teachers are not confident enough to use English language throughout the lesson. 

Zakaria and Abd-Azizi (2011) examined the students’ performance in mathematics when foreign language like English is used as LoI in higher education in Malaysia. Their findings revealed that students performed poorly when English was used as LoI.
 
In the same vein, studies conducted in Zanzibar on the use of English as LoI revealed that neither teachers nor students are competent and proficient enough to use English as LoI (Brumfit and Hickmany, 1997; Rea-Dickins, Clegg and Rubagumya, 2005 and Ismail, 2007). Rea-Dickins, Clegg and Rubagumya (2005) evaluated the one year English orientation course. The results revealed that students still remained unable to communicate well in English as their proficiency levels were low and the same was true for ability to learn subjects in English. In addition, Maalim (2015) who studied feasibility of the replacement of Swahili medium of instruction from grade 5, found that the new policy is unworkable and inappropriate for all learners and for most teachers. Teachers admitted that they were not capable of teaching in English due to their poor proficiency.  

In Zanzibar, the curricular reform for public upper primary schools has made English language to be used as a LoI. English has occupied the first position in number of teaching lessons, since it is used for teaching science, mathematics, geography, ICT as well as being taught as a subject. In that situation, teachers and students are likely to be facing many challenges on the use of English as LoI given their limited proficiency in the language.
 
In addition, while teachers are the prime implementers of the policy and students the beneficiaries of the same policy, they are grappling with their mastery of English as a foreign language (EFL) during early years of schooling. The issue of competence and high proficiency level of English for upper primary school teachers is a pressing one in the teaching and learning situation. Due to the fact that the policy did not come at the right time and teachers did not get thorough training and preparation of using English as LoI, they are facing communication problems during lesson presentation. Some scholars even others opine  that using English as LoI creates learning difficulties toward  non-native speakers of English (NNsE), hinders the quality of education achievement, impedes foreign language development, and, consequently, users become  incompetent and unprofessional (Brock-Utne and Alidou, 2006; Qorro, 2009;  Babaci-Wilhite, 2013; Bresser and Fragason, 2013 and Maalim, 2015).  

All the studies consulted explored English communication problems by the teachers in classroom teaching while using English as a LoI. No much attention has been paid to the strategies the teachers employ in overcoming the problems they face. Therefore, the present study sought to examine  English communication problems faced by science and mathematics teachers   in English in Unguja, Zanzibar.
   
[bookmark: _Toc489617619]2. Methodology
[bookmark: _Toc471346890]This qualitative study adopted an explanatory case study design and involved Central District South region schools in Unguja-Zanzibar. The case study was selected because it was anticipated that it could offer important language patterns which deal with communication problems faced by science and mathematics teachers and the strategies employed to overcome challenges encountered while using LoI.  
 
The study was conducted in Unguja Central District South Region of Zanzibar since there are very few studies on language policy in education in the context of this selected site that have been conducted compared to other districts. In addition, the examination performance statistics in the past six years, showed that language (English, Arabic and Kiswahili) and science were very poor in the area compared to other districts in Unguja (ZEFA, 2013). 

The target population first, included all science and mathematics teachers who were teaching in upper primary schools in the selected schools in the Central District of South Region in Unguja and subject advisors who worked with science and mathematics teachers stationed in TCs in Unguja – Zanzibar.  

The study thus involved 39 participants (29   science and mathematics and 10 subject advisors), 2 for each selected school. These were purposively sampled. The   teachers in question had at least five years of working experience. On the other hand, snowball sampling technique was also used to identify subject advisors.    

The study used classroom observation as a main tool in data collection. The method enabled the researchers to get a glimpse as to the kind of English the teachers employed while presenting their lessons. The method also made the researcher get an understanding of the specific language patterns on communication problems faced by teachers. Each of the 29 teachers was observed twice, which gave 58 classroom visits.  The second visit was meant to take place after teachers had been familiar with the researcher and therefore would be more comfortable and familiar with the researcher.  

Data were also collected in the form of questionnaire. Ten copies of questionnaires were administered to subject advisors: five for science subject advisors and five for mathematics subject advisors which were distributed from all TCs in Unguja. The aim was to collect subject advisors’ views concerning communication problems. 

 In handling the collected data, the classroom observation notes from the field, notes from interview and notes form questionnaires were (re)read. The emergent themes from the data were highlighted and categorized by annotating at the margin of the field notes. The data were analyzed qualitatively with percentages, tabular frequencies and descriptions of the research findings. 

In meeting ethical considerations, the researchers sought permission from relevant authorities including public primary schools and TCs to conduct studies. In preserving subjects’ anonymity, the researcher opted to use codes instead of names and actual TCs.
[bookmark: _Toc489617635]
3. The Findings
This section presents findings based on communication problems faced by science and mathematics teachers in using English as LoI. The findings show that all upper primary school teachers in the area of teaching were grappling with communication problems when using English as LoI. In analysing the data, seven aspects of English language patterns were commonly implicated in errors. That was the same as what subject advisors expressed into questionnaires. Table 1 summarizes main communication problems observed during lesson presentation.
[bookmark: _Toc471494051][bookmark: _Toc377309763]Table 1: Communication Problems during Lessons Observation (N =29)
	Items
	Communication Problems
	Number
	Percentage

	Pronunciation
	Poor English pronunciation 
	25
	86.20

	Grammar and Usage
	Producing grammatical errors in speaking; plural forms, verb tenses, articles, use of personal pronouns, demonstrative pronouns, superlative form and so on.
	29
	100

	Language
Comprehension
	Difficulties in how to give instructions correctly and or distortion of message.
	 26
	89.65

	Vocabulary
	Insufficient use of vocabulary as well as inability to communicate with appropriate words.
	22
	 75.86

	Spelling
	Inability to write correct utterances.
	14
	48.27

	Confidence
	Low confidence and anxiety when speaking English
	23
	79.31

	Fluency
	 Low fluency in speaking with long pauses 
	20
	68.96



Grammar usage was the most critical problem where all (100%) of science and mathematics teachers produced grammatical error when presenting their lessons in English language. The main error types were concord (S-Verb agreement), tense and form markers, semantic flaws, misuse of articles and prepositions, as well as pronouns. Table 2 shows some examples noted during classroom observation.

[bookmark: _Toc471494052][bookmark: _Toc377309764]Table 2: Grammatical Errors
	      Error Types
	Examples of Communication Problems

	Inability to construct sentences/questions 
	Ts: Good too much for answers mh..another again

	
	Ts: Who have you question?

	
	Ts: Tell me the name six food to balance diet?

	
	Tm: Multiplication what signs?

	
	Ts: Who one can answer Masumbuko to answer an question?

	Tense Error
	Tm: Right angle are those which has 90 degree.

	
	Tm: Last week we learn about  subtraction of fraction

	
	Ts: If we eat cassava we got carbohydrate, vitamin, protein or fats and oil?

	
	Tm: Yesterday we cutted  and maked right angle ?

	Wrong  auxiliary
	Ts: Are you understand?

	Problem of concord
	Ts: Aquatic animals is the animals which lives in water.

	
	Ts: HIV, syphilis and gonorrhea this is a common disease of STD

	
	Ts: Asha say flowers and I says flowers. All of you says flowers.

	
	Ts: Human being have five sense organ.  How many sense organ do we   have?

	
	Tm:  First makes LCM to use multiple

	 Article/Preposition Misuse
	Tm: Who can wrote odd number in a board?

	
	Ts: Who can try to read the heading in the blackboard?

	
	Tm: In this week to learn about fraction

	
	Ts: Our topic of today is flower.

	
	Ts: First to read a questions ok!

	Pronoun Misuse
	Tm: How much answer done?

	
	Ts: They body cover soft skin.

	
	Ts: Do you hear he?

	
	Ts: Abduli she has divided into many parts

	
	Ts: Therefore, this are examples of light


Key: Ts= science teacher, and Tm= mathematics teacher
Based on the table 2, teachers seem to have difficult in constructing sentences and questions. These mostly appeared in word choice and some sentences became ambiguous due to word choice. Furthermore, ill formed question structures were used in asking questions, something that led to incomplete and meaningless sentences. Teachers composed simple short questions with the basic function words and there was violation of the rules of meaning and sentence structure in English. The possible reason for such violations is transfer as sentences appeared to be semantically like Kiswahili sentences with literal translation. It is therefore, argued that semantic errors were actually transfer errors.

 Additionally, the wrong use of tense and form in English were among the grammatical errors made by science and mathematics teachers during observation. The difficulties were manifested when teachers used wrong tense and form of the verb. Present perfect, simple past tense, future tense and simple present tense were mostly misused by teachers. For example, teachers seemed not to understand the right form for simple past. This is due to the fact that in Kiswahili there is a regular tense marker used in simple past tense which is contrary to English whose past tense is both regular and irregular. It may be argued that teachers made interference error by overgeneralizing the rule. Also, it may be argued that teachers omit the auxiliary ‘do’ because Kiswahili language does not have anything quite like the English auxiliary verb system for asking questions. It was also observed that there is misuse of the irregular verb by teachers who overgeneralized the ‘-ed’ rule and extended it to irregular verbs which are principally supposed to have other markers.
  
 Moreover, the problem of concord (S-Verb agreement) was also made by teachers. By definition, concord means that a subject and a verb should agree in number and person. That is not a requirement only in English but also in Kiswahili language. In the observed classrooms, teachers made a number of concord errors. The errors were in three areas. First, most teachers used plural subject which does not agree with singular verb. Second, teachers used singular subject which does not agree with plural verb. Third, in plural sentences, teachers used simple present tense form which added yet another challenge to concord. In such a situation, teachers seemed to confuse between the use of third person singular (–s) and plural (–s). Again, teachers overgeneralized the rule due to the fact that they tended to add-s after plural and omit -s after singular, which appeared to be total confusion as to where it is appropriate to use ‘s’.

In the list of errors, article misuse was included. Again, that is interpreted to have been the case due to the fact that in Kiswahili language there is no definite and indefinite articles. It appears that teachers found it difficult to negotiate the use of articles on the one hand and definite and indefinite article in English language.

Pronoun misuse also occurred because of mother tongue interference (interlingual- errors). In Kiswahili there is no gender marking, teachers failed to distinguish between masculine and feminine pronouns and sometimes they used simultaneous pronouns in the same position of the sentences.  Adding to this, teachers failed to distinguish between the right use of subject and object pronouns and to differentiate the use of demonstrative pronouns (‘this’ and ‘these’).Observation involving teachers seemed to support the findings of the previous research (e.g. Jaisuthi, 2006; Forey and Lockwood, 2007).

[bookmark: _Toc471494053]Second, it has been shown in Table 2 that teachers also had language comprehension problem when using English as LoI. Majority (89.65%) of teachers were unable to understand English texts accurately, due to deficiency English vocabulary among teachers. Also, they complained that they were unable to get the intended message of the subject matter when preparing notes from textbooks. They also reported that they used their experience to transfer the previous knowledge in Kiswahili language into English but they did not follow exactly what was written in the textbooks. Thus, teachers got difficulty to compose notes as well as instructions. Instead, they used instructions that they frequently used when they were using Kiswahili and sometimes they distorted the message when they tried to use English. The following in table 3 are some of the most common examples quoted from science and mathematics teachers during their lesson presentations.

[bookmark: _Toc377309765]Table 3:  Examples of   Language Comprehension 
	Examples of Communication problems
	Patterns

	Tm: Tunaanza kuzidisha upande gani? Ekesha   tunafanya nini baada ya hapo?
	Difficulty to compose instruction. They shifted to Kiswahili language.

	Tm: Ipi kubwa na ipi nambari ndogo?
	

	Tm:Unaiona picha? Maandishi jee? Nani atasoma?
	

	Ts: Kitu gani cha maumbile  kinotufanya tuone?
	

	Ts: Ni vitu gani vinaweza kutupa mwangaza?
	

	Ts: Explains proteins, fats and carbohydrate. Contextually teacher meant give examples of…..
	Distortion of the message.

	Ts: What is the rule of air in germination? [Instead of role?].
	

	Ts: Taking in food esophagus to inter Anus. [Ts: Meant to explain Human digestion process from beginning to the end.].
	

	Ts: In each group piece of orange and parts , [Ts meant …. Cut  an orange and show its pieces].
	

	Ts: What the meaning of conservation? [instead of conversion].
	



Based on the examples in table 3, teachers also had difficulties in language comprehension; difficult to compose clearly the instruction and distortion of the message. During observation, teachers were getting difficulties in composing the English instructions. Instead, teachers shifted to Kiswahili. This happened very frequently (around one minute).  Teachers seemed unable to teach a lesson for seconds without switching to Kiswahili. The reality was that teachers searched for English words to compose the instruction but in vain. Consequently, the teachers used Kiswahili directly to compose short instructions. This occurred because teachers have low oral practice in English which made them to be defeated to use classroom language and it seemed teachers use Kiswahili very frequently. Thus, during observation teachers were defeated even to compose the daily classroom language instruction in English language, because around five minutes only three short sentences used in English and majority of the rest sentences used in Kiswahili.

Not only that but also distortion of the message was happening when teachers were compelled to use English during observation. For example, in one of the observations, a mathematics teacher taught “conversion” [i.e. the process of changing from one system, method or use of another currency], but she pronounced “conservation” [i.e. the action of preserving something].  This occurred from the beginning to the end of the lesson and no one among students recognizes it. Instead, students were copycatting and imitating everything from their teacher. This shows that the teacher failed to realize that ‘conversion and conversation’ are different words with different meaning. 

 On the other hand, a science teacher taught nutrition for a lactating mother, contextually. The teacher asked students to give out examples of carbohydrates, protein and fats. Unfortunately, she asked questions like “Who can explain protein, carbohydrate and fats?” She totally distorted the message due to wrong word choice. Then the teacher herself mentioned examples and later on pointed students to list their own examples. This type of communication problem is a bit different from Jeharsae’s (2012) study which shows that instead of language comprehension problem; Thai employees were found to have a problem of listening comprehension while communicating with international customers. Therefore, listening comprehension encompasses the multiple processes which involved in understanding and making sense of spoken language while language comprehension is ability to understand what other say and write.

According to the above challenge, subject advisors confirmed that most of science and mathematics teachers are not language experts and have low level of English proficiency. The same idea was pointed out by MoEVT (2006); Brock-Utne (2012); Babaci -Wilhite, 2013 and ZESA 2013). Therefore, if the teachers are handicapped with respect to the LoI, learners become more handicapped since they cannot even master the basics of that language. For the lesson to be understood, teachers should be competent enough and have high level of proficiency in English language.
  
Additionally, pronunciation was also a communication problem which was observed in classrooms. Knowing how to pronounce English words was very difficult for teachers. The majority (86.20%) of teachers pronounced English words poorly during classroom observation. Table 4 shows some common examples noted during classroom observation.
[bookmark: _Toc377309766]Table 4: Examples of   Pronunciation
	Examples of Communication Problems
	The transcribed observed pronunciation
	 Explanation

	child, build, sore, diarrhea, 
	/child/  /build/ /sore/ /diarrhea/
	They pronounced words as they are written.

	multiple, count, adult  and tricuspid
	/mul-ti-puli/  /kawnti/  /udulti/  /trIkus-pidi/
	They inserted /i/ word finally.

	 conversion , absorb and role
	/Kon-vursey-shun/  ub’zorb//rool/
	Pronounced wrong ways.

	correct,  and straight-line
	/ku ret/  strey-line/
	Deletion of a consonant /k, t,/  in a cluster



As examples in table 4 shows, teachers produced the wrong pronunciation for some English words or sentences. This happened from the beginning to the end of the lesson. They pronounced poorly whenever they tried to use English. Some words which were difficult to pronounce by teacher included such words as; child and sore. The words were pronounced as they are written maybe because Kiswahili vowels are mainly pronounced the way they are written.  Second, words  diarrhoea and build were pronounced as they are written due to the fact that in Kiswahili language there are no diphthong vowels that contrast like those in English. Adding to this, English has 20 vowels and its sounds cover the entire range of mouth position such as front, centre, back, open, close, spread, relaxed and rounded and some vowels are long and others are short, which is quite different from vowels in Kiswahili, which has 5 vowels. Likewise, some words such multiple, count, adult and tricuspid were pronounced by inserting /i/ word finally. This is likely to be so because in Kiswahili all syllables end with a nucleus (vowel) which is in contrast with English. Last, the words staright-line and correct were pronounced by deleting a consonant in a cluster. This may be due to Kiswahili interference. Teachers appeared to simplify pronunciation. This problem is supported by the previous studies such as the one by Aurgcharoen (2006).

Confidence was observed to be low and there was a lot of anxiety among teachers. 79.31% of teachers were found to have low confidence and anxiety when speaking English, despite their long years of working experience and having been visited by many inspectors as well as having attended short courses. Teachers still seemed to have low confidence and anxiety while teaching as the researcher witnessed during classroom observation. Teachers seemed to develop nervousness when they used English which was contrary the way they appeared when they used Kiswahili. This happened most at the beginning of the lesson. These findings were similar to the previous findings in Vasavaku’s (2006) study.

In the same vein, the other communication problem was vocabulary use. Nearly 75.86% of upper primary school teachers showed that they used some words inappropriately and sometimes they used Kiswahili words due to insufficient vocabulary. Table 5 exemplifies what was noted during classroom observation.
[bookmark: _Toc377309767]
Table 5: Examples of vocabulary Choice
	Examples of Communication problems
	 Explanation

	Ts: In the environment we are know in many tree.
	Use of inappropriate words.

	Ts: When you say food how do you mean in Swahili?
	

	Ts: Have you enough? So …. our lessons today is enough.
	

	Ts: What each group is finish?
	

	Tm: What you write this x + x = 2x?
	

	Ts: Inaenezwa kwa  sexual activities na mama mjamzito.
	Lack of sufficient  vocabulary.

	Ts: What other viungo for tasting?
	

	Ts: This is among diseases called nini?
	

	Ts: At the centre there is ukuta called septum  umetenganishwa na heart for left  and right.
	

	Ts: We taste sweet in front of the tongue, bitter back of the tongue, sour and salty pembezoni .
	



 Based on the above examples, teachers tend to use inappropriate vocabulary while believing that they are using appropriate words and sometimes they used words in a manner that was very confusing. For example, they used words/phrases know, enough to finish, which, what and why inappropriately. Teachers seem not to understand word variation and word collocation. Also, teachers seemed to use Kiswahili words after failing to get English words. This happened as teachers were hesitant for seconds trying to find English words. Eventually, the teacher code mixed between English and Kiswahili.  This may happen due to lack vocabulary size that they acquired during school life and now they seem to have low opportunity of gaining or learning more vocabulary due to the fact that the majority of them are not willing and comfortable to use English in teaching science and mathematics. Similar findings are found in the study by Jamshidnejad (2011).

 Along the same line, low fluency in speaking with long pauses was yet among the communication problems encountered. 68.96% of upper primary school teachers had low fluency in speaking with long pauses while communicating in English. In this problem, teachers tend to use from 45 seconds to a minute to search for another English word. This is alarming that teachers fail to flow while communicating in English.

Lastly, there was a lot of spelling errors in the teachers’ English. Some of them 48.27% had problems in writing words correctly as shown during classroom observation. The following examples were noted and pictured during classrooms teaching as shown in Table 4.7.

[bookmark: _Toc377309768]Table 7: Examples of Spelling Error
	Examples of Communication problems

	enzaime  [enzyme],  test [taste],   bean of light  [beam of light].

	pineble [pineapple], vetable [vegetable], luctating mother [lactating mother].

	Imformation [Information], garmination [germination], obsorb [absorb]

	adision [addition], muliplication [ multiplication]

	tangue [tongue], staight line[ straight line]



Based on the above table, teachers seemed to get confusion when writing some English words, instead they wrote incorrect ones. This may be due to the following reasons. First, teachers wrote words as they were assumed to be pronounced like /enzaime [enzyme], luctating mother [lactating mother], garmination [germination], tangue [tongue]/. This confusion may occur due to Kiswahili language interference. In Kiswahili, all words are written as spoken.

Second, there is spelling errors which are likely to have similar sounding but different meaning. This also made teachers to get confusion in recognizing which words are correct. For-example words like /Test [taste], adision [addition], obsorb [absorb]/.  /imformation [Information], bean of light [beam of light]/ and others like/ pineble [pineapple], vetable [vegetable],/. In the same line, examples that were pictured during classroom teaching may also justify that having spelling errors are evidence of poor mastery of the language. The figures below show examples of spelling errors.

In observation one, a mathematics teacher taught BODMAS but introduced the long form of word BODMAS through cards like. B means bracket, O means orders, D for division, M for multiplication, A means addition and S means subtractions. Unfortunately, some cards were written in wrong spelling. For examples, words like addition (adision), and multiplication (muliplication) were written incorrectly. Teachers and students did not recognize the spelling error till the end of the lesson as shown in figure 1.
[image: ][image: ]
[bookmark: _Toc471491177][bookmark: _Toc482847994]Figure 1: Examples of spelling errors
On the other hand, a science teacher teaching types of tastes drew them on a chart. The teacher wrote the word tongue as *tangue.   This did not only happen in the chart but also during the lesson as the teacher continued to write the wrong spelling of the same word from the beginning to the end of the lesson.  It was written incorrectly three times and no one among the students realized the wrong spelling or dared to communicate that the word tongue had been wrongly spelled. This is shown in figure 2 below.
[image: ]
[bookmark: _Toc482847995]Figure 4. 2: Further examples of spelling errors
Moreover, another wrong spelling was produced by the science teacher as shown in figure 3. The teacher wrote the word straight –line with a spelling error. He repeated the word during the teaching process and when writing notes on the blackboard. This occurred three times. One time was during teaching and two other times while he was writing notes.  It was observed that students were copying the word as it was written by the teacher every time the teacher made the spelling error in different places in the word straight line as *strat line. This shows that students were not conscious of spelling errors. They rather considered their teacher to be the role model.
[image: ]                       
[bookmark: _Toc482847996]Figure 3: Straight line written incorrectly 
In addition, a mathematics teacher also made a spelling error at the beginning of the lesson when he wrote the heading of the topic. The teacher made a mistake involving the use of present continuous tense. Instead of realizing that the word following had already received an –ing, he added another –ing, which led to wrong spelling. This was as shown in Figure 4 below.
  [image: ]
[bookmark: _Toc471491178][bookmark: _Toc482847997]Figure 4:  Spelling mistake in the following
 Responses from questionnaire a face-to-face interview also revealed the same results. 50.0% of subject advisors and 13.33% of teachers said that science and mathematics teachers were also grappling with spelling errors. One of the interviewees noted that “Sometimes when I am writing students’ notes or when teaching, it happens to me to write words with spelling errors.” The same teacher also offered some advice on due to this problem, and suggested that teachers should be careful when they want to write unfamiliar words. He added that it is better to check either in a textbook or dictionary and or even to ask students to produce the spelling of the word because sometimes students can produce word spelling correctly. 
[bookmark: _Toc489617644]
4. Conclusion and recommendations
The observations made in this study, confirmed that it is a huge problem when teachers use English for teaching and learning, due to the fact that teachers do not have good mastery of English to use it as LoI. In that sense, the study showed that teachers use various strategies to overcome their problems. 
 
Most teachers lack the capacity of using English throughout the lesson which impedes the implementation of the policy. In the observations made, it was revealed that when teachers try to speak in English and fail, they switch to Swahili. 

The challenge was due to the teachers’ lack of basic foundation in English as manifested in their grammar, pronunciation, spelling and vocabulary use. Consequently, students hardly learn anything from their teachers. By contrast, the government officials believe that the use of English as LoI helps students to improve English language skills and helps students to improve their science and mathematics performance. The findings reveal that this is more of a myth than reality.

As recommendation, given the situation in the classrooms, it is better Swahili language as LoI for standard V and VI primary schools in Zanzibar is restored. This is because the use of English as LoI is like a battle and punishment to teachers and students due to the fact that 89% of teachers used both Swahili and English but they frequently used Swahili. It seems that the change of policy is unworkable and had not come at the right time. 

In addition, low level of English proficiency for teachers should not be considered as a septic wound, but should be looked at as something that needs bandaging aid so as to improve the teaching and learning situation.  
[bookmark: _Toc489617656]
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