LANGUAGE CONTACT IN FRENCH AND FRANCOPHONE STUDIES’ CLASSROOMS: THE CASE OF A PUBLIC UNIVERSITY IN GHANA
[bookmark: _Toc115871323][bookmark: _Toc116581190][bookmark: _Toc117026251][bookmark: _Toc116580735]                                                                 ABSTRACT
The advent of globalisation has made language contact a common occurrence worldwide, resulting in phenomena such as code-switching, of which Ghana is no exception. This study examined code-switching in French and Francophone classrooms using the Department of French and Francophone Studies as a case study. A total of 120 French students and 5 lecturers were sampled for the study. Using Grosjean’s Language Mode Continuum and employing a mixed-method design, this study revealed that the lecturers used code-switching to achieve pedagogic functions such as explaining concepts, vocabulary acquisition, correction of students, and content comprehension. The study concludes that code-switching enhances students’ understanding of concepts in both languages and encourages the active participation of Anglophone and Francophone students in the classroom.  	Comment by Author: The author mentions that the Department of French and Francophone Studies of a public university in Ghana was used. A look at the various universities in Ghana show there is no such Department.
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RÉSUMÉ
 L'avènement L’avènement de la mondialisation a fait du contact linguistique un phénomène courant dans le monde, entraînant des phénomènes tels que l'alternance l’alternance codique  linguistique auquel le Ghana n'en demeure pas une exception. Cette étude a examiné la commutation de codes dans les classes françaises et francophones en utilisant le Département d'études d’études Françaises et Francophones comme étude de cas.  Au total, 120 étudiants de langue française et 5 enseignants ont été échantillonnés pour l'étudel’étude.  En utilisant le continuum des modes linguistiques de Grosjean et en employant une conception à méthodes mixtes, cette étude a révélé que les enseignants utilisaient la commutation de code pour réaliser des fonctions pédagogiques telles que l'explication des concepts, l'acquisition du vocabulaire, la correction de fautes commises par les étudiants, et la compréhension du contenu. L’étude conclut que le changement de code améliore la compréhension des concepts dans les deux langues et encourage la participation active des étudiants.

 Mots clés: le changement de codes, multilingue, bilingues, code, langue française, Ghana

1.  INTRODUCTION
Ghana, a former British colony within the West African sub-region which attained self-government on 6th March 1957, is a multilingual and multi-ethnic country. Language educators and sociologists in Ghana are extensively exposed to more than two languages which are either indigenous or foreign languages. Quarcoo, Amuzu, and Owusu (2014) assert that Ghana is a multilingual nation, therefore people frequently switch between several languages in interactions. Two or more codes are used by people to communicate with one another. In many situations, such as in churches, businesses, institutions, etc., people use more than one code to communicate with those around them. In institutions such as universities, it is not uncommon for educators such as tutors to use more than one code in teaching language programmes such as French, Spanish, German, Chinese, English, and Twi in classrooms, lecture halls, and other places (Shalini, Lubna & Nithiyaroobi, 2019; Suganda, Leoneta & Zuraida, 2018; Jingxia, 2010; Nzwanga, 2000). Also, undergraduates in French classrooms would not be able to understand what they are taught when an unfamiliar or target language is predominantly used in classrooms. Hence, the need to alternate judiciously by employing a familiar language or an L1 in order to facilitate comprehension. In our educational system, using language for teaching and learning activities is crucial for effective communication (Mukti, 2016).	Comment by Author: Whose?
Every citizen has the right to enjoy, practice, profess, maintain, and promote any culture, language, custom, or religion pursuant to the requirements of the constitution, according to Article 26(1) of the 1992 constitution of Ghana (Da-Costa & Adade-Yeboah, 2019). Thus, the flexibility Ghanaians have to promote and use any code in their communication is crucial in fostering code-switching and code-mixing among bilinguals and multilinguals. Ghanaians are not restricted to speaking a single language. Ghanaians have the right to employ any language in their daily communication. The interlocutors involved in communication are key factors to consider before employing some codes in conversations (Yevudey, 2017, Nuworsu, 2015). 
Code is any kind of system that two or more people employ for communication (Wardhaugh, 2010). He asserts that the term is a more neutral term than the other related terms such as dialect, language, style, pidgin, and creole which usually attract some emotional attachments. In a language contact situation, code choices take place. Code-switching and code-mixing have become subjects of research across disciplines. Some scholars claim that code-switching mostly occurs in informal situations (Gumperz, 1972; Forson, 1979; 1988; Auer, 1984; Myers-Scotton 1993). Other studies (Asilevi, 1990; Arthur, 1996; Setati et al., 2002; Amekor, 2009; Brew-Daniels, 2011, Yevudey, 2013; Atiemo 2015; Temadonku 2018; Tefeh 2022), however, are of the view that it occurs in formal situations as well and is noticeable in the discourse, oration, utterances of educators such as teachers and students. Quarcoo and Amuzu (2016) looked at it from a different angle by exploring how code-switching is used for academic purposes outside the classroom. Their findings revealed that code-switching between English and Akan facilitates understanding of topics they were taught in the classroom and maintains solidarity within their community of practice. 	Comment by Author: Rearrange this from the latest to the oldest	Comment by Author: Rearrange this from the latest to the oldest	Comment by Author: Who is the pronoun referring to?
In Anglophone countries; most importantly Ghana, code-switching in our daily conversations and classrooms has been investigated since the 1970s. Forson (1979) postulated that code-switching (CS) was not a code choice in Ghana until the early 1950s when English was introduced as a medium of instruction in elementary schools. Flamenbaum (2006), Yevudey (2009), Vanderpuije (2010), and Brobbey (2015) have conducted a research study on the use of code-switching in Ghanaian media. Amekor (2009), Ezuh (2009), Adjei (2010), Brew-Daniels (2011), Yevudey (2012), Atiemo (2015), Temadonku (2018), and Tefeh (2022) discussed code-switching use at the basic and college level. A gap is thus created in research on code-switching at the tertiary level of education in Ghana. This study seeks to fill the gap in research by adopting Grosjean’s (1998) Language Mode Continuum to offer insights into the pedagogic relevance of code-switching using the Department of French and Francophone Studies in a public tertiary institution in Ghana as a case study. This study then contributes to the existing literature on code-switching in Ghana, particularly in the classroom by exploring the pedagogic functions of code-switching between French and English. 
Kyeyune (2003) and Jegede (2011) assert that the success of the teaching and learning process at any level hinges on the efficacy of communication between the teacher and student.  They further add that the medium of instruction is a critical factor in all educational systems as the language used can significantly impact the quality of education, either positively or negatively. The selection of this Department as the defining boundary of the study was because it provides the data and data sources needed to achieve its objectives.  Lectures are conducted both in French and English languages during teaching and learning. French and English classrooms, therefore, provide data for exploring code-switching in the classroom and in ascertaining the pedagogic functions of such code choices in the classroom. The selection was again influenced by the proximity of the Department to the researchers. Since the researchers are workers in the institution, accessibility to the data to answer the research questions was readily available. 
The remaining sections of the paper discuss the literature review including a review of related literature and theoretical frameworks, methodology, data analysis and results, and conclusions. 

2. LITERATURE REVIEW 
2.1 FOREIGN LANGUAGES IN GHANA - FRENCH AND ENGLISH
Nine out of the 79 indigenous languages are government-sponsored, and these languages are used as medium of instruction at the lower primary, grades 1-3 with a transition to being used as subjects of study from upper primary grades 4 up to tertiary levels (Eberhard, Simons & Fennig, 2022). These languages include Akan (which has three dialects Akuapem Twi, Asante Twi and Fante), Ewe, Dagaare, Dagbanli, Adangme, Ga, Gonja, Kasem, and Nzema. The country also has a number of foreign languages taught at the university level including French, Chinese, Spanish, Russian, German, and Swahili. The teaching and learning of French began as early as 1879, despite the fact that Ghana’s official language is English (Amonoo, 1988; Bangnia, 2020). The studies report that it began in the Central Region at Mfantsipim and Adisadel College in Cape Coast when the colonial school authorities deemed it necessary to introduce French as a second foreign language, and the teaching of French was later introduced in other schools, colleges and universities across the country. Teaching and learning of the French language in Ghana was influenced by the geographical location of the country. It shares borders with three Francophone countries namely Burkina Faso, which lies north; Togo, in the east, and Cote d’Ivoire in the west. Therefore, it is expedient to teach and learn French in Ghana. A lot of efforts have been put in place by the French government to encourage and ensure that French is beneficial and relevant to Ghanaians. According to the President of the Republic of Ghana, His Excellency Nana A. D. A. Addo at La Francophonie Summit in 2017, “Notre objectif est de vivre un jour dans un Ghana bilingue, C'est C’est à dire l'anglais l’anglais et le Français français ainsi que nos propres langues autochtones”, translated as ‘our goal is to live, one day, in a bilingual Ghana, that is English and French, together with our indigenous languages’. In support of this, the foreign affairs minister, Shirley Ayorker Botchwey, posits that the promotion of the French language is a major education priority (Aseidu, 2019).	Comment by Author: Make reference to the 2023 version
Now, the French language has been accepted as an elective and compulsory subject in our Ghana’s educational system for both Basic and Senior High school students. It is even a major programme in universities in Ghana such as Kwame Nkrumah University of Science and Technology, University of Cape Coast, University of Ghana, Legon, and other tertiary institutions.

[bookmark: _Toc116581215][bookmark: _Toc117026276][bookmark: _Toc116580760]2.2 THEORETICAL FRAMEWORK 
[bookmark: _Toc116580761][bookmark: _Toc117026277][bookmark: _Toc116581216]This study explores the functions of code-switching during French classroom discussions. With this in mind, this study adopts Grosjean’s Language Mode Continuum as its theoretical and analytical framework. Below is a visual representation of the language mode continuum. 
Figure 1: Grosjean’s Language Mode Continuum
[image: ]
                                           (Grosjean 1998: p. 136)
Bilinguals’ position on the continuum is represented by the discontinuous vertical lines and the level of language activation by the degree of darkness of the squares. Here, the black is active and the white is inactive. According to Grosjean (2013, 2001, 1998), Language Mode Continuum provides social and linguistic parameters for exploring bilingual and multilingual language use. This framework opines that the use of languages is based on certain linguistic and sociolinguistic factors, and based on these factors speakers can either adopt monolingual or bilingual codes when communicating. Language mode is the state of activation of the bilinguals’ languages and language processing mechanisms at a given point in time. The state of activation of two languages is said to be in a continuum during interactions. On this continuum, a bilingual may be in a monolingual mode, intermediate mode, and bilingual mode. Monolingual mode is when a speaker finds him or herself in a speech situation that requires the use of one language. Here, the speakers are monolingual in just one language. If the speaker is bilingual and finds himself in a monolingual mode, such a speaker must interact with only one language that he/she knows. Here, one language is active and the other is deactivated.
In position 2, the speaker is in an intermediary mode.  Language A is the most active language that is the language of communication, but language B is also partly activated. This kind of mode arises when a bilingual is speaking to another bilingual who does not wish to use the other language (language B) or when a bilingual is interacting with a person who has limited knowledge of the other language. Here, the linguistic setting or the participants permit limited use of two languages and also there is an expected code for the interaction with limited use of other shared languages.
In position 3, the speaker is at the bilingual end of the continuum. Both languages are active, but language B is slightly less active than language A as it is not currently the language of communication. Here, the bilinguals are competent speakers of the languages. Also, the bilingual speaker feels comfortable mixing languages. They first adopt a base language to use together (language A) but the other language referred to as guest language is available in case it is needed for a word, phrase, or sentence.
Grosjean (1998) describes factors that may condition the language mode of speakers. These factors are the participants, the situation, the form and content of the message, and the function of the language. 
 
3. METHODOLOGY
Bhattacherjee (2012) posits that a research design is a comprehensive plan for data collection in an empirical research project and it is a blueprint for empirical research aimed at answering specific research questions. The study is placed within the mixed-method research paradigm. Mixed-method research involves mixing or combining quantitative and qualitative research techniques, methods, approaches, concepts, or language into a single study (Johnson & Onwuegbuzie, 2004, p.17). Both qualitative and quantitative designs are seen as opposing methods in the area of academic research, and the choice of one over the other depends on factors such as research questions, the type of data, the purpose of the study and the population one is working with (Duff, 2002; Atiemo, 2015). Based on this, the researchers adopted a mixed-method approach which involves classroom recordings, interviews, and questionnaire surveys since it is the best design for analyzing the data to achieve the objectives of the study. Also, its adoption was influenced by the method’s advantage of being able to combine qualitative and quantitative approaches while reducing the limitations of either of them used in isolation. The data set for the study consists of five (5) lecturers and one hundred and twenty (120) students in the first, second, and fourth years. The 3rd year students were not part of the study because of their trip to Benin and or France to study as part of their learning process and programme requirements. The researchers observed 10 lessons and each lecture was approximately 2 hours. The entire period of observation lasted for 3 months. The researchers used pseudonyms for the lecturers. Permission letter was submitted to the Head of Department and lecturers who were to be involved for the study, and it was granted. The researchers ensured the strictest confidentiality and anonymity in handling the data.	Comment by Author: When did the data collection take place ?	Comment by Author: What kind of observation was done? Active or passive participation? Do indicate 
How was the data collected? Audio recordings? Observation grid?
Did you have to transcribe the recordings? Which tool helped you?

4. DATA ANALYSIS AND FINDINGS
This paper investigated the types of code-switching employed by French lecturers in KNUST and the pedagogic relevance of code-switching. These sections present the results obtained from the data.	Comment by Author: If the study was indeed conducted in KNUST, then the department is: Department of Language and Communication Sciences
Not Department of French and Francophone studies 
4.1 Types of Code-Switching (CS) Employed by Participants During French and Francophone Classroom Interaction.
[bookmark: _Toc117026314][bookmark: _Toc116581253][bookmark: _Toc116580798]A. Intra-sentential CS
Poplack (1980) defines intra-sentential CS as a switch type that occurs within a single sentence. It is said to be a ‘more intimate type’ because the code-switched segments and other words around must conform to the underlying syntactic rules that govern the two languages involved. Below are examples of intra-sentential CS observed during teaching and learning.
Example 1
 You go and Google and look at la correspondance.
You go and Google and look at letters.

Example 2
I’m not interested in le contenu.
I am not interested in the content.

Example 3
Who doesn't doesn’t understand incendie?
  Who doesn't doesn’t understand fire outbreak?

Example 4
Everybody can write fire outbreak dans la cite.	Comment by Author: Do you mean cité?
Everybody can write fire outbreak in the hall.

Example 5
You can say j'ai entendu un bruit fort.
You can say I heard a loud noise.

Example 6
J'ai vu des sapeur pompiers standing there holding fire extinguisher.
I saw firefighters standing there holding fire extinguishers.
[bookmark: _Toc117026315][bookmark: _Toc116581254][bookmark: _Toc116580799]
В. Emblematic 
Tag switching involves inserting a tag or short phrase from one language into an utterance in another language. This switch type is characterized by the insertion of interjections, tags, idiomatic expressions, and individual noun switches from a guest language into a base language. These switches are also known as emblematic or extra-sentential CS (Poplack, 1980).
Example 8
Non, no you did it.
No, no you did it.

Example 9
 Yes, je suis sorti pour de la maison pour verifiervérifier.
Yes, I went out of the house to check.

Example 10
 Oh!, cité c'est c’est comme résidence. OK
Oh! hall it is like a residence. OK.

Example 11
Now, alors je ne vois que des personnes dans leurs uniformes.
Now, then I only see people in their uniforms.

Example 12
D'accordD’accord, that is good.
OK, that is good.

The participants involved in this classroom discussion used these interjections: now, ok, d'accordd’accord, yes, bon, oh!, and non. These interjections do not affect the rest of the sentence in any way. Some of the interjections were used at the initial level, others at the medial and some appear at the end level and are from either English or French.  

[bookmark: _Toc116581255][bookmark: _Toc116580800][bookmark: _Toc117026316]C. Inter-sentential CS
This type of switch occurs between sentences and clause boundaries as well. The alternation takes the form of two independent sentences where a speaker uses the second language to reiterate his message or to give a response to his addressee’s statement (Gumperz, 1982:59). The speaker must follow the rules of both languages that they use. The examples below are excerpts from the data.
Example 13
Today, we are going to look at something interesting. Voyons peut être … on nous allons voir comment rédiger… décrire un événement.
Today, we are going to look at something interesting. Maybe let's see … we will see how to write... describe an event. 

Example 14
Qu'est-ce qui ne va pas? What is wrong?
What is wrong? What is wrong?

Example 15
 Je fetesfêtes mon anniversaire de marriagemariage chaque 2 Janvier en famille. That is how you introduce this topic.
I celebrate my wedding anniversary every 2nd of January with my family. That is how you introduce this topic.

Table 1: Code-switching phenomenon in some of the classes observed.
	CLASS
	Intra-sentential
	Tag switches 
	Inter-sentential
	Total

	1ST 
	41
	28
	47
	116

	2ND 
	37
	25
	42
	104

	4TH 
	8
	23
	4
	35



Table 1 presents the level of switches that happened during the teaching and learning process in some of the observed classes such as French Language Structure I & II (FREF 156); Listening comprehension and Oral Production (FREF 261), Phonetic and Phonology et cetera. One plausible interpretation for a lot of switches in the first and second year class than the final year class is because the latter is made up of students who are proficient in the language and have returned from their year abroad from France and Benin. 	Comment by Author: Looking at the FRENCH courses run in KNUST, there is none with this code: FREF 261

It is either FREN 261 (no longer being run) or FREF 251 (currently being run)
4.2 The pedagogic relevance of code choices in French and Francophone classrooms.
This section primarily aims to explore the various functions that code choices are used to achieve in French and Francophone classrooms. The researchers analyzed the functions based on the participants, the situation, the form, and contents of the message, and the functions of the language act as put forward by Grosjean’s (2013, 2001, 1998) Language Mode Continuum.
[bookmark: _Toc116580803][bookmark: _Toc117026319][bookmark: _Toc116581258]4.2.1. The participantsTHE PARTICIPANTS
The participants within interaction events play a significant role in determining the choice of codes to use in their activities. Within a monolingual situation, participants would be using a single language common to them and in a bilingual situation, speakers will likely alternate when communicating with each other.  During the analysis of the data, the researchers noticed two main types of participant-related code choices during classroom discussions. These are lecturer-initiated and student-initiated.
French and Francophone Classroom	Comment by Author: Itemise it.
FRENCH AND FRANCOPHONE CLASSROOM
 The participants are multilingual speakers. All of them speak French, English, and other indigenous Ghanaian languages. Some students speak languages such as Akan (Asante Twi, Akuapem Twi or Fante), Dagbani, Ewe, Dagaare, and Ga. The participants used for the study were five (5) lecturers and one hundred and twenty (120) students.
In one of the classes observed, the topic of the lesson was ‘la démonstration’. The students watched a video which was played in the classroom on ‘demonstration’ and were asked to relate the events to what had happened in KNUST, some years ago. During the teaching and learning session, the lecturer started the lesson in French and paused it at a point using English to ask questions. The lecturer used inter-sentential CS. Here, the lecturer switched between sentences to solicit responses from students. The lecturer with the pseudonym FREN A initiated an inter-sentential switch by saying ‘Vous êtes d'accordd’accord? soSo students do demonstrations because of what?  The lecturer called one of the students with the pseudonym ST2 saying ‘have you seen some in KNUST before? andAnd what was it about?’. The ST2 answered in English as well. 
Similarly, the lecturer asked another student with the pseudonym ST3 a question in French whether ST3 had experienced any demonstration in life. The FREN A said ‘monsieur, as tuas-tu vecuvécu cette experienceexpérience dans ta vie’? The ST3 replied in English to answer the question. The ST3 initiated an inter-sentential switch with ‘in KNUST, that was when they wanted to change the halls from all males to male and female’. This caused the FREN A also to switch from replying in French to replying in English. The FREN A answered ‘And what happened? This supports Gumperz’s (1982:59) statement that speakers code-switched inter-sententially to respond to their addressees’ statements. Based on these switches, the researchers noted that the switch pattern in the French and Francophone classrooms was initiated by the students and these switches from French and English and vice versa were conditioned by the bilingual practice of the pupils. The activation of both French and English in the classroom showed that participants were on the bilingual end of the continuum. Thus, both languages were active, but English was slightly less active than French.
Excerpt 4.1: Student-initiated switch
		Comment by Author: Each column should be given short titles to help readers know what the groupings mean 
	
	

	FREN A
	… as tuas-tu vécu cette expérience dans ta vie?
	… have you had this experience in your life?

	ST2
	In KNUST that was when they wanted to change the halls from all-male to male and female
	In KNUST that was when they wanted to change the halls from all-male to male and female

	FREN A
	And what happened?
	And what happened?

	ST2
	They destroyed the administration.
	They destroyed the administration.



A. Lecturer- initiated
Within the same classroom interaction, there were instances of teacher-initiated CS. The lecturer was talking about the demonstration after asking the students to give comments on the video they have watched concerning it. The lecturer asked them to give their views on what happened during the demonstration in KNUST.  The lecturer asked them to state in French how to say ‘they destroyed properties’ and also what are properties in French’. 	Comment by Author: The citation marks are three…. Where is the beginning of the second direct quote ?

Extract 4.1: Lecturer-initiated CS


	
	
	

	FREN B
	Ce que nous allons faire aujourd'hui c'est c’est que nous allons voir les incendies dans la cité. Est-ce qu'on qu’on a vu ça? Have we looked at it? Incendie dans la cité, ok. C'est C’est un évènement qui c'est c’est produite un jour. Vous allez d'écrire d’écrire ce qui c'est c’est produit. Est-ce que vous comprenez le titre? Who doesn't doesn’t understand incendie?
	whatWhat we are going to do today is we are going to look at the fire outbreak in the city.  Have we seen that?  Have we looked at it?  Fire outbreak in the hostel, ok.  It is an event that happened one day.  You are going to describe what happened.  Do you understand the title?  Who doesn't doesn’t understand fire outbreak?

	ST4
	Fire
	Fire



[bookmark: _Toc116580804][bookmark: _Toc116581259][bookmark: _Toc117026320]4.2.2 SITUATION
The situation of activity determines the type of codes to be used in communication. Therefore, the setting can determine the code choices among bilingual and multilingual speakers. These refer to the physical location of the interaction, the presence of a monolingual, degree of formality and intimacy among the speakers, etc. (Grosjean 2008). With that in mind, bilinguals and multilingual speakers switch between codes as a result of the situation they find themselves. The physical location is the French and Francophone classrooms. 
French and Francophone Classroom
FRENCH AND FRANCOPHONE CLASSROOMS
In French and Francophone classroom discussion, the course to be studied determine the code choice to use. During French ‘Listening Comprehension and Oral Production’, a monolingual code choice is the expected medium of communication. The low linguistic background of the students conditioned the lecturer to result in bilingual mode, French-English. The lecturer and students were both conversant in French and English and other Ghanaian languages such as Akan (Twi, Fante), etc. 
[bookmark: _Toc117026321][bookmark: _Toc116580805][bookmark: _Toc116581260]4.2.3 THE FORM AND CONTENT OF THE MESSAGE
The form and content of the message are other factors that determine the kind of code choices to use in classrooms. The conditions under this section are the language (s) used topic, the type of vocabulary needed, and the amount of mixed language.
French and Francophone Classroom
FRENCH AND FRANCOPHONE CLASSROOMS
In all the classrooms observed, every discussion was carried both in French and English and at times Twi - Akan. The use of Akan - Twi and Fante was very rare. The topics that were taught included la correspondance, la démonstration, les conditionnel présentle conditionnel présent, demanddemande poli, phonétique and phonologie, le marathon, c’est bon pour la santé, comment décrire un évènement, practicing French and others. Except for the ‘Translation Period’ where both languages are used concurrently, the rest of the courses were taught differently; either there was dominant use of French-English or English dominant -French less dominant or vice versa. During the discussion on how to describe an event, the lecturers and the students adopted both French and English. There were instances of inter-sentential, tag, or emblematic and intra-sentential code-switching during his delivery. 	Comment by Author: Was this a topic too?
Practicing French is a First year course
The topic under discussion may condition code-switching as well as the vocabulary needed. However, in all the French and Francophone classrooms observed, the low level of the students’ competence caused the use of mixed languages. 

4.2.4 FUNCTIONS OF THE LANGUAGE ACT: PEDAGOGIC RELEVANCE OF CODE CHOICES IN FRENCH AND FRANCOPHONE CLASSROOMS
 In French and Francophone classrooms, the participants who were involved in classroom interactions, used inter-sentential and intra-sentential code-switching to achieve academic, management, and socializing functions.  The various pedagogic functions of code-switching are explored through a qualitative analysis of the classroom data. 
A. Vocabulary acquisition.
In one of the classes observed, the lecturer asked students to give synonyms to some of the French words and their English equivalents. The teaching period was ‘Listening Comprehension and Oral Production’ FREF 261.  The topic of the lesson was ‘la manifestation’. The students were told at the preliminary stage of the lesson to watch a video about the demonstration that happened in Dakar, Senegal. Having watched the video, they were asked to relate it to the unforgettable demonstration that happened in KNUST. During the discussion, there were instances of vocabulary acquisition by translating words from French to English and vice versa. The lecturer asked the students to look for more vocabulary that can be used in place of ‘la démonstration’.  The students replied with la violence and la manifestation et lela protestation.  In the course of teaching and making a comparison with what happened in the video to what had happened in KNUST, the lecturer asked them to give the French expression for ‘they shout’. A student with the pseudonym ST6 provided the French expression ‘Ils font de cri’ and another ST7 said ‘ils crient’. At the end of the lesson, the lecturer asked the students what they had learned throughout the lesson. Another student with ST8 replied with vocabulary such as ‘brimer’, malmener, tabasser, blessure and so forth together with their English words. As previously indicated, the alternation of French and English accentuates that CS itself is an unmarked choice during FREF 261 - Listening Comprehension and Oral Production lesson.	Comment by Author: Depending on when the data was collected, it is either FREN 261 or FREF 251	Comment by Author: Did the student say le protestation? 
This is a feminine noun hence should be :  la protestation
Excerpt 4.2: vocabulary acquisition
	
	
	

	FREN 5

	Something happened from crise. I want another word instead of la démonstration
	Something happened from the crisis. I want another word instead of demonstration.

	ST13

	Another word, la violence, la manifestation, la protestation
	Another word, violence, demonstration, protestation

	FREN 5

	How do you say ‘they shout’ en Français.
	How do you say they shout " in French

	ST13
	‘they shout’ ils crient.
	‘they shout’ they shout

	FREN 5
	They destroyed properties. How do they say it en Françaisfrançais.
	They destroyed properties. How do they say it in French

	ST13
	Ils détruit les
	They destroy the ....

	FREN 5
	What are properties in French
	What are properties in French?

	ST13
	Propriété
	Property



B. Switching for correction
The lecturer code switched to correct the students when they failed to pronounce French words correctly. This took place during ‘French Oral and Listening Production (FREF 261)’. The topic under discussion was ‘le marathon, c'est bon pour la santé’. Even though bilingual practices were adopted during this teaching and learning period, the level of code-switching to English was infinitesimal. During the teaching process, students were first asked to watch a video in class and answer a set of questions. They were given printed documents containing questions about the first activity. 
The video was about an old woman named, Harriet Thompson, who won a marathon despite her poor health condition. She was diagnosed with cancer. In the latter part of the discussion, the lecturer code-switched to correct the students on the correct pronunciation of words by using monolingual English. The students were asked to read a passage on printed document given to them. The students mispronounced /PORTent/ as /PORTENT/. In exasperation, the lecturer told the students not to forget that in French especially conjugated verbs, it is incorrect to pronounce the ending. The lecturer warned the students not to repeat such a mistake because such mistakes are unacceptable at their level (200) and could cost them points during oral exams. Overall, in this classroom discussion, English was the marked code since it is not the primary code used in teaching topics under Listening Comprehension and Oral Production.	Comment by Author: This is not well understood. Can you use the IPA trnscription	Comment by Author: Since the data was collected in KNUST, please use: Year 2 or Second Year students not LEVEL as this is not used in KNUST
Excerpt 4.3: Use of English during FREF 261 teaching and learning period for correction.
	
	
	

	ST9
	Les participants portent un numéronuméro sur leur dossard.
	The participants wear a number on their bib.

	FREN 5

	If you are a French student and you say /por tent/, I'll I’ll pinch you. It's It’s these.... people that we can pardon them but we can't. You're in the second year already and you know that when you're conjugating a verb we don't pronounce the e-n - t alors portent.	Comment by Author: Can you use the IPA trnscription

	If you are a French student and you say wear I'll pinch you. It's these people... that can pardon them, but we can't…. you, you're in the second year already and you know that when you're conjugating a verb, we don't pronounce the e-n-t then ( wear)

	ST10

	Les participants portent un numéronuméro sur leur dossard
	The participants wear a number on their bib.

	FREN 5
	Continue
	Continue



 C. Switching for explanation
Switching to explain concepts to students was another pedagogic function of code choices in French and Francophone classrooms. The topic under discussion was ‘le marathon, c'est c’est bon pour la santé’. One of the sub-topics was the use of ‘comparatif et superlatif ‘.  In the course of the lesson, the lecturer used intra-sentential and inter-sentential code-switching to explain concepts. The lecturer used intra-sentential to give an example. She said ‘Kukua was the gagnante l'année l’année passée and then this person has come to briser le record alors elle est qui? After the question, the lecturer asked the students to provide answers. A student with the pseudonym ST9 answered with the word ‘champion’ even though the spelling for the English word champion is the same as the French word champion, they pronounced it in English. In the course of explaining to the students the use of comparative and superlative, the lecturer used French and English concurrently. Theoretically, code-switch is considered an unmarked choice. According to Myers-Scotton (1993:117), speakers engage in a continuous pattern. Here, the speakers use two or more languages within the conversation. The lecturer explained to the students that in the formation of comparative, words such as ‘plus que’ ‘moins que’, and ‘aussi que are used. The lecturer explained to them that with comparative adjectives, it must agree in gender and number with the noun. The lecturer initially used monolingual French to introduce the sub-topic and whatever they have to know in French. After, the lecturer switched to using monolingual English to explain the same expression in French to the students. The lecturer then moved on to explain the degree of irregular comparison in French. At this point, both languages were activated. 
The pedagogic relevance of using both languages was to increase understanding of the lessons under discussion and not a sign of lack of competence in French on the part of the lecturer. The lecturer during the discussion realized that using monolingual French throughout the teaching does not increase understanding and, therefore, the need to use English at some point to help facilitate students' students’ understanding and participation. Additionally, not all students are proficient in French, which sometimes necessitates the use of English. Also, French is a minor for some of the students. Similarly, the lecturer asked the students a few questions in French at one point throughout the discussion. The lecturer instructed the class to play the audio once more. Later, one of the students with the pseudonym ST10 was called to respond to the question. The student gave an incorrect response. The lecturer then asked the students for the English word for ‘survécu’ before switching to English. The lecturer noticed that the students did not understand what she said. At this point, the situation propelled her to switch into English to explain concepts to the students. Unequivocally, the use of English at that point shows the importance of English in aiding understanding and explaining concepts to students.

Extract 4.4: Switching for explanation
	
	
	

	FREN 5

	Kukua was the gagnante l'année l’année passée and then this person has come to briser le record alors elle est qui?
	Kukua was the winner last year and then this person has come to break the record so who is she?

	ST12
	Champion
	Champion

	FREN 5

	Champion? So what are the kind of words used to describe these things? Ce sont des adjectifs et maintenant nous voulons regarder les adjectifs comparatif et superlatifs. Qu'estQu’est-ce que l'adjectif l’adjectif comparatif? L'adjectif L’adjectif comparatif, c'est c’est quoi?
	Champion?  So what are the kind of words used to describe these things?  These are adjectives and now we want to look at comparative and superlative adjectives.  What is the comparative adjective?  What is the comparative adjective?

	ST13
FREN 5

	Inaudible speech
Alors, pour l'adjectif l’adjectif comparatif, on utilise quel mots ... Ok en Anglais anglais si vous pouvez...
	Inaudible speech
So, for the comparative adjective, we use which words... ok  we in English if you can...

	ST13
	More
	More 

	FREN 5

	More than. Kukua est plus grande que moi. Alors on utilise le mot ‘plus que’, ‘moins que’.... Et quand on utilise meilleur et mieux ? When do we use meilleur and then mieux.
	More than.  Kukua is taller than me.  So we use the word "more than" less than.... And when do we use better and better?  When do we use better and then better.

	ST13
	Inaudible speech 
	Inaudible speech

	FREN 5
	Alors, Harriet Thompson est meilleur que son fils, on peut aussi dire, kukua Kukua est aussi rapide que Mavis. Ou bien kukua Kukua est plus belle que Chloé, non tout le monde ici  est belle ou beau.... Alors l'adjectif avec le comparatif, l'adjectif aussi d'accord normalement en gendre et aussi en nombre avec le nom le qui se rapporte, au quelle qui se rapporte. (Repeat the explanation). If I say kukua Kukua is taller than Mavis, the taller should agree with the gender and number of the subject Kukua. And I said with the comparative, nous avons plus que moins que, aussi que, au temps que so we will do some examples here but I just wanted us to wait so let's look at the superlatif. Ça aussi exprimé le plus haut degré " “the highest degree”" d'une d’une qualité ou d'une défaut, so the highest degree of equality or defect so that is what we have. La meilleure dans la classe. Kukua est la meilleure dans la classe. Lawrence est le meilleur ou bien nous sommes les meilleures classeles meilleures classes. Si we have meilleur et mieux, that is for the superlatif. And here too, it agrees to the gender and the number of the noun or the subject

	So, Harriet Thompson is better than her son, we can also say, kukua Kukua is as fast as Mavis.  Either kukua Kukua is more beautiful than Chloé, not everyone here is beautiful or handsome.... So the adjective with the comparative, the adjective also normally agrees in gender and also in number with the noun which it relates. (Repeat the explanation).  If I say kukua Kukua is taller than Mavis, the taller should agree with the gender and number of the subject Kukua.  And I said with the comparative, we have more than less than, also that, at the time so we will do some examples here but I just wanted us to wait so let's look at the superlative.  It also expresses the highest degree of a quality or defect, so the highest degree of equality or

defect so that is what we have.  The best in the class.  Kukua is the best in the class.  Lawrence is the best or we are the best class.  If we have better and better, that is for the superlative.  And here too, it agrees to the gender and the number of the noun or the subject




D. Switching to teach pronunciation during a French lesson
These are some of the constructions they were asked to read individually.
Papa boit dans les pins. Papa peint dans les bois 
Dans les bois, papa boit et peint
J’examine cettecet axiome de Xénophon sur les exigences, les excès et l’expiation
Les chaussettes de l’archiduchesse sont – elles sèches ou archiseches?
During the teaching and learning process, the lecturer code switch to help the students with pronunciation. This took place during ‘Practicing French’. During the lesson, a student with the pseudonym ST11 pronounced a word wrongly. The student mispronounced the words ‘je rentre’ as ‘je rentrer’. The lecturer corrected the student by reminding her that /e/ is silent because there is no accent (‘) on it. Moreover, the (r) should be removed because the verb has been conjugated. The lecturer expressed disappointment and reminded the class to remember their basic French. Both the lecturer and students were in bilingual mode during the lesson. Moreover, audio was played for the students to listen and answer some questions from a printed document given. During this stage, the participants employed both inter-sentential and intra-sentential code-switching. The students struggled with pronouncing the French name ‘/Fré/dé/rique/’, which the lecturer helped them with, along with pronunciation of other words related to countries, names, and places. Getting to the latter part of the lesson, the lecturer introduced a technique during the reading period. He called it ‘la technique du stylo’. 	Comment by Author: Transcribe how it was pronounced	Comment by Author: Write the name then add the phonetic transcription 
The students were asked to put a pen in between their upper lip and lower lip and read a passage. At first, the students read the passage without any instruments in their mouths. The students were then asked to compare the two techniques. The insertion of the pen in their mouth continued till the end of the lesson. The technique introduced was purposely to help them in pronunciation and reading. The researchers during the interview session asked for the reason for applying ‘la technique du stylo’ and this was the reply from the lecturer ‘ 	Comment by Author: ??????
	Biologically, the articulation of language is supported by our human organs such as the tongue, the lips, the mouth, and other organs to produce some sounds. The majority of our students are not used to pronouncing some words. Putting the pens in their mouth would make them focus on what we are doing. As a lecturer, you will hear strange and unfamiliar sounds because the students are not exposed to these pronunciations. I was using that approach so that they can pronounce the words I asked them, and this technique helps a lot. 



Extract 4.5: Teaching pronunciation.
	
	
	

	FREN B


	Now, apart from reading aloud, there is what we call ‘la technique du stylo’. Take your pen and if you have pencil take it and put it in between your teeth like this (lecturer showing them) and then you will mention this sentence for me
	Now, apart from reading aloud, there is what we call ‘the pen technique’.  Take your pen and if you have pencil take it and put it in between your teeth like this (lecturer showing them) and then you will mention this sentence for me

	ST7
	Laughing
	Laughing

	FREN B
	Okay now, Je veux parler bien français.
	Okay now, I want to speak good French.

	ST10
	Je veux parler bien français
	I want to speak French well

	FREN B
	Je ne veux pas faire des fautes.
	I don't don’t want to make mistakes.

	STs
	Je ne veux pas faire des fautes.
	I don't don’t want to make mistakes.

	FREN B

	I've selected a few sentences...ummm for this exercise. ok let me write a sentence. Ok this is a sentence ok, put the pen back in between your teeth. Read the first one. J'examine cette axiome de xénophonxénophon sur les exigences, les excès excès et l'expiationl’expiation.	Comment by Author: Use ‘ or ’
	I've selected a few sentences...ummm for this exercise. ok let me write a sentence.  Ok this is a sentence ok, put the pen back in between your teeth.  Read the first one.  I examine this axiom of xenophon on demands, excesses and atonement.

	STs
	Eeeeh laughter
	Eeeeh laughter

	FREN B	

	Slowly, j'examine cette cet axiome de xénophon eerm this word xénophon( xéno - phon)
	Slowly, I examine this axiom of xenophon eerm this word xenophon( xeno - phon)

	STs
	Xéno  phon
	Xéno  phon

	FREN B

	Ahhh... CetteCet axiome de xénophonxénophon sur les exigences, les excèsexcès et l'expiationl’expiation. Repeat it.
	Ahhh... this axiom on the demands, excesses and atonement. Repeat it.


	STs
	J'examine cette cet axiome de xénophonxénophon sur les exigences, les excèsexcès et l'expiationl’expiation.
	I examine this axiom of xenophon on demands, excesses and atonement

	FREN B
	Ok... Now remove it and say it.
	Ok... Now remove it and say it.

	STs
	J'examine cette cet axiome de xénophonxénophon sur les exigences, les excèsexcès et l'expiationl’expiation.
	I examine this axiom of xenophon on demands, excesses and atonement

	FREN B
	Ok, now one by one
	Ok, now one by one

	STs
	Eeeei 
	Eeeeei 



E. Switching to acknowledge and call on students.
In all the classes observed, the lecturers code-switched to call students to either answer a question or read a passage. The lecturers used an emblematic switch which is in a form of a tag to signal to students that it was their turn to speak, often calling on them by their first or surname. This practice was aimed at encouraging all students, especially the quiet and diffident type to cultivate the habit of speaking French. In cases where lecturers were unfamiliar with a student’s name, they would use a generic term such as 'yes' type. Alternatively, others would identify students by the attire they put on, such as ‘lady in red’, ‘lady in blue’ and also positions held either in class or in the association called FRENSA.
Extract 4.6: Switching to acknowledge students.
	
	
	

	FREN C
	À la fin c'est quoi? Les coups de semonce? (student name yes). Il faut nous expliquer les coups de cemonce ? Les balles en caoutchouc et puis les balles réelles, la différence entre les deux ? Les balles réelles, les balles en caoutchouc.	Comment by Author: Was this that was said ?
	In the end what's it? Warning shots? (student name) Yes, you have to explain the warning shot to us? Rubber bullets and then real bullets, the difference between the two?  Real bullets, rubber bullets.


	ST13

	Les balles en caoutchouc ne tus pas mais les balles réelles 

	Rubber bullets don't kill but real bullets do.


	FREN C
	Ça ne tue pas les gens ,gens, mais on a vu que au Ghana il y avait incident au stade, à Baba Yara.
	It doesn't doesn’t kill people, but we saw that in Ghana there was an incident at the stadium, in Baba Yara.




	
	
	

	FREN C
	And what happened?
	And what happened?

	ST12
	They destroyed the administration
	They destroyed the administration

	FREN C
	(mentioned a student name) tu as quelque chose ajouter? Alors que font les manifestants?
	Mention a student’s name. Do you have something to add? So what are the protesters doing?

	ST15
	(a student’s name) what happened?
	(a student’s name) what happened?

	FREN C
	Les manifestants, qu'est-ce qu'ils font?
	Protesters, what are they doing?

	ST16
	Madame the end product
	Madame the end product

	FREN C
	No, Les étudiants étudiants qui sont en train de démontrer, faire la manifestation. What do they do?
	No, the students who are demonstrating, doing the demonstration, what do they do?

	ST17
	They shout
	They shout

	FREN C
	Who can help, I've I’ve forgotten her name (mention a student’s name). How do you say "they shout" en Françaisfrançais?
	Who can help I've I’ve forgotten her name? Mention a student’s name. How do you say they shout in French?

	ST18
	Ils crient
	They shout.



F. Switching to introduce a French lesson
In another class observed, the lecturer was teaching ‘Phonétique and Phonologie’. The lecturer introduced the lesson using both French and English by adopting inter-sentential and tag code-switching. At the beginning of the lesson, both the lecturer and students were in intermediate mode. The expected code was monolingual French but the lecturer adopted both languages in delivering the lesson even though English was partially used. The use of English was to give examples to give insight into what they are yet to learn. However, in the middle part of the lesson, both participants switched to monolingual French throughout. The students were comfortable with the monolingual French and there was cooperation in the classroom. During this period, monolingual French was enormously activated. The reason was that the students were adept and proficient with the speaking and listening to French. This class was made up of final-year students who have returned from the one-year abroad trip from France and Benin. Toward the end of the lesson, the participants switched to bilingual mode.
Extract 4.7 Switching to introduce a topic
	FREN 3
	La transcription phonétique on met quoi? Le cochet okay. Nous avons vu. Quand on fait la transcription phonologie, on fait les deux <slash>. C'est le < forward slash> okay!. Good so it is the sound that brings the difference in meaning. You take two words or phonetic sentences, the meaning varies for example nominal pairs. If you take English fit and pit. IL y a une difference entre eux, fit and pit. With shot then you can also have kot. They are all phonemes. Are you okay?
	Phonetic transcription what do we put?  The tick is okay.  We saw.  When we do the phonology transcription, we do the two <slash>.  It's the <forward slash> okay!   Good so it is the sound that bring the difference in meaning.  You take two words or phonetic sentences, the meaning varies for example nominal pairs.  If you take English fit and pit.  There is a difference between them, fit and pit.  With shot then you can also have kot.  They are all phonemes.  Are you okay?

	STs
	Kot
	Kot

	FREN 3
	Yes, you can have kot...
	Yes ,Yes, you can have kot...

	STs
	Oui, monsieur
	Yes sir.





5. DISCUSSION AND CONCLUSION
This paper examined the types of code-switching employed in classrooms and their pedagogic functions in French and Francophone classrooms. A detailed analysis of the classroom data revealed that both participants, thus, lecturers and students, employ all of Poplack’s (1980) three types of code-switching namely intra-sentential, tag or emblematic switch, and inter-sentential code-switching. An analysis of the classes observed also revealed that code-switching phenomenon mostly takes place in first year and second year classes than the final year class as by the time the students are in their final year, they would have returned from their year abroad programme in Benin or France. An inductive qualitative analysis revealed that code-switching in the classrooms is used to achieve pedagogic goals such as the explanation of concepts, the correction of students, the introduction of French lessons, vocabulary acquisition, acknowledgment and calling of pupils, as well as teaching pronunciation during French lessons, and facilitating understanding. All lecturers in the study code-switched to perform academic-related functions to meet the linguistic needs of their respective students. Upon all the pedagogic functions stipulated, the primary aim of the lecturers, according to the interview session, was to aid students’ understanding of concepts because lecturers are not to teach for the sake of teaching but to ensure that the students understand whatever is discussed in the classroom. 
Moreover, since most of the students have been hugely exposed to the official language of Ghana, English than the foreign language, French, CS is, therefore, an important tool in language acquisition and content comprehension. The amount of code-switching, the type of vocabulary needed, the topic, and the languages used, play a role when describing the language behaviour of bilinguals and multilinguals. In French and Francophone classrooms, the medium of classroom instruction is French. The use of English comes along during the ‘Translation Period’ which are FREF 153, FREF 154, FREF 253, FREF 254, FREN 473 and FREN 474. However, during the classroom observations, all the participants chosen for the study used both French and English during teaching. The use of code-switching by lecturers in French and Francophone classrooms in Anglophone countries may not be associated with inadequate competence and proficiency on the part of the lecturers, but such code choices are employed to meet the linguistic needs of their students.
Finally, it is worthy of note for foreign language tutors to realize that code-switching is not a sign of linguistic deficiency but a code that can be used effectively in the acquisition of a target language. Notwithstanding, there is a need for French tutors to be informed about the effects of the pervasive use of code-switching in the learning process. The findings of this study have similar results to other studies conducted in educational settings by scholars such as Nzwanga (2000), Arthur (2001), Ezuh (2009), Amekor (2009), Brew-Daniels (2011), Yevudey (2013), Atiemo (2015), and Tefeh (2020). The findings revealed that CS plays significant roles in teaching and learning French as a second language in Ghana, and it is used to achieve pedagogic goals in the classroom.
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