Personal Pronouns and Audience Engagement in Undergraduate Oral Presentations: A Study of Interpersonal Strategies at UPSA
Abstract
This study investigates the strategic deployment of personal pronouns as interpersonal communication strategies in undergraduate oral presentations at the University of Professional Studies, Accra (UPSA). Adopting a qualitatively driven mixed-methods approach, the research employed discourse analysis of five audio-recorded presentation transcripts from diverse academic disciplines supplemented by descriptive frequency counts of pronoun occurrences. The primary objective was to identify common pronoun usage patterns, quantify their frequency, and elucidate their contribution to audience engagement and interpersonal connection. Findings reveal a pervasive and strategic use of first-person plural pronouns ("we," "our," "us") across all presentations, primarily serving as an inclusionary device to foster a sense of shared experience, establish presenter credibility, and highlight collective responsibility. Disciplinary variations emerged in the application of second-person pronouns ("you"), which were selectively employed for direct advice, calls to action, and audience self-reflection, particularly within the Information Technology and Accounting and Finance presentations. Additionally, the judicious use of first-person singular pronouns ("I") personalized content through anecdotal illustrations, enhancing relatability. This study concludes that UPSA undergraduate students exhibit a sophisticated linguistic awareness, employing pronouns as powerful tools to shape audience perception and engagement. The findings underscore the critical role of personal pronouns in effective academic communication and offer pedagogical implications for enhancing presentation skills.
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Introduction
Oral academic presentations constitute a critical genre within higher education, encompassing more than the mere transmission of ideas. Defined as “a clear articulation of ideas, based on and referencing sources or research evidence, in which the presenter leads the audience to logical and sound conclusions” (Levrai & Bolster, 2015), such presentations demand not only analytical rigor but also a deep understanding of the subject matter that extends beyond the presented content. As Živković (2014) emphasizes, oral presentations are not monologic performances but dialogic events that integrate verbal and non-verbal elements to foster interaction. They are typically delivered individually or collaboratively on course-related topics (Ho et al., 2023), and have become an integral part of teaching, learning, and assessment across disciplines and professional settings (Chang & Huang, 2015).
In higher education globally, and increasingly in Ghana, oral presentations are recognized as essential tools for academic achievement and career readiness (Zakaria et al., 2023; Fallows & Steven, 2000). These presentations sharpen students’ communication and language skills, boost confidence, and enhance overall academic performance (Van Emden & Becker, 2017; Ho et al., 2023). Furthermore, they support the development of transferable skills such as planning, information management, critical thinking, and problem-solving—competencies highly valued in the modern workforce (Fallows & Steven, 2000).
Beyond cognitive and linguistic competencies, oral presentations also facilitate deeper engagement with content, improvement in delivery techniques, and mastery of non-verbal communication such as eye contact and gestures (Brooks & Wilson, 2014; Tsang, 2020). They provide a platform for students to develop fluency, self-efficacy, and motivation in public speaking, especially in English as a Second Language (ESL) contexts (Ekmekçi, 2018). Moreover, presentations immerse students in academic discourse communities, enabling them to practice persuasive and informed argumentation (Dumlao, 2020; Nash et al., 2016).
However, despite their benefits, students often face considerable challenges. These include limited preparation time, restricted vocabulary, pronunciation issues, and psychological barriers such as fear of criticism, performance anxiety, and apprehension about audience judgment (Zakaria et al., 2023; Grieve et al., 2021). These challenges, especially in multilingual settings like Ghana, may compromise delivery fluency and overall presentation effectiveness (Ho et al., 2023).
While existing scholarship has explored structural and rhetorical elements of effective presentations—such as the use of Monroe’s Motivated Sequence (Grand Valley State University Speech Lab, 2025), visual aids, and non-verbal cues (Keo et al., 2025)—there remains limited attention to the interpersonal dimension of audience engagement. In particular, the role of personal pronouns as linguistic devices that build rapport, foster inclusivity, and create a sense of shared experience is underexplored. Although interpersonal strategies are often implicitly employed by student presenters, their explicit use and communicative function remain insufficiently documented in the context of undergraduate presentations.
This study seeks to fill this critical gap by examining the interpersonal strategies used by undergraduate students at the University of Professional Studies, Accra (UPSA), with a specific focus on the use of personal pronouns during oral academic presentations. The research aims to investigate how these pronouns are utilized to engage audiences and establish interpersonal connections. Specifically, the study addresses the following research questions:
· What types of personal pronouns are commonly used by UPSA students during presentations?
· How do students use personal pronouns to construct interpersonal relationships with their audience?
In the Ghanaian higher education context—characterized by increasing emphasis on communicative competence in both academic and professional domains—this research offers timely and practical insights. By analyzing the use of personal pronouns as tools for audience engagement, the study contributes to the development of pedagogically informed communication training programs. These findings have the potential to enhance students’ presentation skills, reduce public speaking anxiety, and equip graduates with advanced interpersonal communication strategies essential for success in an increasingly globalized workforce.
Literature Review
This literature review explores the intersection of personal pronouns and audience engagement strategies in academic oral presentations, particularly within undergraduate education. It draws on three key thematic strands: the interpersonal functions of personal pronouns, techniques for audience engagement in student presentations, and the role of interpersonal metadiscourse in academic speech. The review also highlights a critical gap in the literature concerning these communicative features in African, and specifically Ghanaian, higher education contexts.
Personal Pronouns and Interpersonal Positioning
Personal pronouns play a pivotal role in shaping interpersonal relationships in spoken academic discourse. Kuo (1999) underscores their centrality in face-to-face communication, noting that pronouns such as “I,” “we,” and “you” function as linguistic resources that define speaker identity, direct audience focus, and foster relational engagement. These pronouns are not merely grammatical tools but serve rhetorical functions—signaling stance, inviting solidarity, and demarcating boundaries between the speaker and the audience.
Although Kuo’s (1999) original study was situated within the domain of written academic discourse, particularly scientific articles, its insights hold considerable relevance for spoken genres. He demonstrated that the use of personal pronouns reflects writers' conceptions of authorship, disciplinary alignment, and audience relationships. However, MacIntyre (2017) critiques the pedagogical landscape, arguing that while pronoun use is well-documented, instructional strategies to help students consciously use them for rhetorical effect remain underdeveloped. This underscores the need for targeted pedagogical frameworks that guide students in using pronouns to construct academic identity and interpersonal connection in oral contexts.
Audience Engagement in Student Presentations
Contemporary scholarship increasingly emphasizes a shift from monologic to dialogic presentation styles, especially within academic environments. Traditional lecture formats, often marked by one-way information flow, have been critiqued for promoting passive learning and disengagement (Usera, 2023). As Bonwell (1996) noted, such formats limit opportunities for feedback, attentional retention, and deeper learning, highlighting the imperative for more interactive communication approaches in student presentations.
Despite this pedagogical evolution, many public speaking textbooks and instructional materials still fail to provide explicit guidance on audience engagement strategies (Fraleigh & Tuman, 2019; Gamble & Gamble, 2020; Lucas, 2019). Similarly, widely used speech evaluation rubrics rarely include audience engagement as a distinct criterion (Morreale et al., 2007). This suggests a need to reframe presentation pedagogy around dynamic speaker-audience interaction.
The framework of active learning offers a promising model. Mallin (2017) proposed the “interactive lecture,” integrating traditional presentation techniques with audience participation. Usera (2023) operationalized this idea through five universal Audience Engagement Techniques (AETs): Polling, Q&A, Audience Recitation, Imagination Exercises, and Reflection Activities. These techniques transform presentations into dialogic performances, aligning with Chi’s (2009) taxonomy of active learning. Similarly, the Think-Pair-Square-Share (TPSS) method has proven effective in enhancing oral communication and critical thinking skills through structured audience interaction (Kaddoura, 2013; Raba, 2017).
Beyond specific techniques, the structure and clarity of content are central to engagement. Suwartono (2021) argues that comprehensibility and coherence significantly influence audience attention and retention. This is supported by findings that presentation quality, including the effective use of visual aids, strongly affects comprehension (Dewi & Izzati, 2020; Sfenrianto et al., 2018). However, misuse of text-heavy slides often impedes engagement (Uzun & Kilis, 2019). A shift toward audience-centered design—prioritizing clarity and relevance over speaker preferences—has therefore been advocated (Bond & Bedenlier, 2019; Sakulin et al., 2021).
Audience engagement is also a central concern in digital communication and online learning environments. Hyland (2010) observed that engagement strategies are particularly abundant in digital science discourse. Research in virtual learning contexts further highlights the importance of student-content, student-instructor, and student-student interactions for maintaining attention and ensuring meaningful learning experiences (Bernard et al., 2009; Martin & Bolliger, 2018). The “Seven Principles for Good Practice in Undergraduate Education” (Chickering & Gamson, 1987) and Moore’s (1993) interaction theory underscore the foundational role of interactivity in effective pedagogy.

Interpersonal Metadiscourse in Academic Speech
Interpersonal metadiscourse refers to linguistic markers that signal the speaker’s stance, attitude, and engagement with the audience. Rooted in Halliday’s (1978, 1985) interpersonal function of language, metadiscourse enables speakers to manage relationships with their audience and guide interpretation of content (Cheng & Steffensen, 1996). Vande Kopple (1985) conceptualized metadiscourse as serving interpersonal functions such as expressing commitment, guiding interpretation, and creating emotional resonance.
Much of the early research on metadiscourse focused on written academic genres, particularly research articles (Hyland, 1996, 1998, 1999; Ozdemir & Longo, 2014; Jiang & Hyland, 2016). However, its relevance to spoken academic discourse has gained traction, especially in studies on lectures and student presentations (Hyland, 2017). Ahour and Maleki (2014) found that explicit metadiscourse instruction significantly improved the speaking performance of Iranian EFL learners, while Zareifard and Alinezhad (2014) observed gendered patterns in the use of metadiscourse markers in academic defense seminars, particularly in self-mention and hedging strategies.
Beyond educational settings, interpersonal metadiscourse has been analyzed in political, business, and media discourse. For example, Azijah and Gulo (2020) examined New Zealand Prime Minister Jacinda Ardern’s speeches, identifying strategic uses of engagement markers to build public trust. In the corporate sphere, Kuswoyo and Siregar (2019) analyzed Steve Jobs’ presentations, concluding that metadiscourse markers were integral to persuasive and engaging delivery. These findings support the broader argument that effective public speaking—whether academic or professional—relies on the speaker’s ability to connect with the audience through strategic language choices (Coughter, 2012; Jang & Wagner, 2013).
In multimedia learning environments, Mayer (2008) proposed the “personalization principle,” suggesting that casual, conversational styles—featuring first- and second-person pronouns and metadiscourse markers—enhance learner engagement. Similarly, Brame (2016) noted that personalized instructional video scripts improve comprehension by fostering a social connection with the learner. These studies reinforce the view that metadiscourse not only enhances rhetorical clarity but also supports audience comprehension and emotional engagement (Aguilar, 2009; Rheisa, 2019).
Despite extensive research on personal pronouns, audience engagement, and metadiscourse in academic contexts, there remains a notable gap concerning their application in African higher education, particularly within Ghana. While some studies have explored language use in Ghanaian political discourse (Abukari, 2019) or syntactic features in local languages (Owusu Ansah & Yemoti, 2019), comprehensive investigations into how Ghanaian undergraduate students deploy interpersonal strategies—especially personal pronouns—in oral academic presentations are rare.
Moreover, although communication skills and public speaking are recognized as essential in Ghanaian universities (Opoku, 2025), few studies have examined how students engage their audiences during presentations. Research on metadiscourse in Ghana has largely focused on written academic texts, overlooking its role in spoken academic performance.
This gap is significant, given that rhetorical and interpersonal strategies are often culturally shaped (Kaplan, 1966). Without context-specific research, pedagogical models imported from Western contexts may fail to address the unique communicative needs of Ghanaian students. Therefore, this study addresses a critical void by investigating the interpersonal strategies—particularly the use of personal pronouns—employed by students at the University of Professional Studies, Accra (UPSA) in their oral academic presentations. Findings from this study will inform localized teaching practices, enhancing students’ rhetorical competence and presentation effectiveness within and beyond the Ghanaian academic context.
Methodology
This study adopted a qualitatively driven mixed-methods approach to investigate the nuanced ways in which undergraduate students at the University of Professional Studies, Accra (UPSA), employed personal pronouns as interpersonal strategies during oral academic presentations. The primary aim was to gain a comprehensive understanding of how specific linguistic choices, particularly pronouns, facilitated audience engagement and interpersonal connection within this academic context. The qualitative design, with its embedded elements of discourse analysis, allowed for a close examination of language use within its specific social and academic environment, providing rich insights into communicative intent. To enrich interpretation and ensure analytical depth, the study also incorporated descriptive quantitative data, specifically the frequency of pronoun types, enabling a holistic analysis of both usage patterns and communicative functions.
Participants for this study comprised undergraduate students from diverse academic programs at UPSA. A purposive sampling technique was utilized to select five groups of students from distinct academic programs: Transport and Logistics, Business Administration, Public Relations, Information Technology, and Accounting and Finance. Each group consisted of student five presenters. This strategy ensured broad representation across disciplinary contexts and accurately reflected the university's academic diversity. A key criterion for inclusion was that participants must have delivered a formal oral presentation as part of their course requirements within the semester of the study.
Data were collected through audio recordings of the students' group presentations. The dataset consisted of five approximately 10 to 15-minute audio recordings on topics related to the impact of social media, which required students to apply critical thinking skills. These recordings were made with the full informed consent of both the students and their course instructors. The recordings specifically focused on instances of pronoun use and sentence structure within the presentations, serving as the raw material for the subsequent analysis.
The analytical process was conducted in two stages, guided by a discourse analytical framework rooted in interactional sociolinguistics. All recorded presentations were transcribed verbatim. Transcripts were then coded manually and analyzed, focusing on identifying and categorizing types of personal pronouns, including first-person singular ("I"), first-person plural ("we," "our," "us"), and second-person ("you," "your"). The analysis further examined the functionality of these pronouns in terms of key interpersonal strategies.  The second stage of analysis involved thematic exploration to identify recurring patterns in how students used pronouns to achieve specific interpersonal outcomes. 
Ethical considerations were central to the conduct of this study. Informed consent was obtained from all participants through a detailed consent form that clearly explained the study's purpose, procedures, and data usage. Participation was entirely voluntary, and participants retained the option to withdraw at any time without consequence. To ensure anonymity and confidentiality, all participant names and identifying information were removed from transcripts and replaced with pseudonyms (e.g., TL1, BA2, PR3). All data were securely stored, with access restricted solely to the principal researcher. Ethical clearance was sought and obtained from UPSA before data collection commenced. Course instructors were informed of the study, and their cooperation was sought to facilitate access to classroom settings. All audio recordings were used exclusively for research purposes and were permanently deleted after transcription and analysis, in strict adherence to institutional data protection guidelines.
Analysis and Discussions 
This analysis examines the use of personal pronouns across five undergraduate presentation transcripts (Transport and Logistics, Business Administration, Public Relations, Information Technology, and Accounting and Finance) from the University of Professional Studies, Accra (UPSA). The aim is to identify common pronoun usage, quantify their frequency, and explore how they contribute to interpersonal connection and audience engagement.
Group 1 Presentation Transcript: Transport and Logistics Students
Personal Pronoun Frequency Count
	Pronoun
	Type
	TL1
	TL2
	TL3
	TL4
	TL5
	Total Count

	I
	First Person
	0
	1
	0
	0
	1
	2

	We
	First Person
	5
	2
	3
	4
	3
	17

	Our
	First Person
	3
	1
	1
	0
	3
	8

	Us
	First Person
	2
	2
	0
	1
	1
	6

	You
	Second Person
	1
	0
	1
	0
	0
	2

	Your
	Second Person
	0
	0
	0
	0
	0
	0

	He/She
	Third Person
	0
	0
	0
	0
	0
	0

	It
	Third Person
	0
	2
	1
	2
	2
	7

	They
	Third Person
	0
	0
	0
	0
	0
	0

	Their
	Third Person
	0
	0
	0
	0
	0
	0

	Them
	Third Person
	0
	0
	0
	0
	0
	0



Total Personal Pronoun Occurrences: 42
Thematic Exploration 
The Transport and Logistics group's oral presentation provides a clear case study of how personal pronouns can be strategically deployed to enhance audience engagement and foster interpersonal connections. A predominant feature of their discourse was the consistent and pervasive use of first-person plural pronouns such as "we," "our," and "us." This linguistic choice strongly indicates a deliberate strategy to cultivate a sense of shared experience and collective identity with the audience. The frequent appearance of "we" served primarily as an inclusionary device. For instance, TL1's opening remarks, "We are Group One" and "Our presentation delves into a topic that touches all our lives," immediately drew the audience into the presentation's scope. This framing presented the issues as universally relevant, shifting them from mere academic points to shared concerns that resonated with everyone present. This extended throughout the presentation with phrases like "we will walk you through five crucial points," "we all grapple with," and "Practical steps for all of us," all of which actively invited the audience to participate in the intellectual journey.
Beyond general inclusion, the pronoun "us" was effectively used to highlight shared challenges. When TL2 stated, "This means that super-fast delivery isn't always possible for us," or TL1 posed, "How does the digital world push us?", these phrases underscored common difficulties, fostering empathy and relatability between the presenters and their listeners. This created a sense that both parties were navigating the complexities of the digital mirror together.
Furthermore, the group strategically broadened the scope of their discussion, as seen when TL2 explicitly stated, "We, as a society... We all need to understand." This extended the collective "we" beyond the immediate presentation context to a societal level, positioning both the presenters and the audience as integral parts of a common effort to comprehend and address the intricacies of logistics in the digital age. The phrase "we are taught" also played a significant role in building credibility. TL3 and TL5 leveraged this phrase ("As Transport and Logistics students, we are taught that feedback is vital," "In the transport industry, we are consistently taught that safety comes first") to subtly reinforce their authority. By aligning themselves with expert knowledge and their academic background, they bolstered their insights while maintaining an inclusive "we," indicating that their learning journey was part of a larger, shared pursuit of knowledge within their field.
Notably, the minimal use of "you" (only two instances throughout the transcript) suggests a less direct, individualized address to the audience. Instead, the emphasis remained firmly on collective responsibility and shared understanding. This pervasive use of "we" cultivated an inclusive and collaborative tone, implying that the problems discussed and the solutions proposed were shared responsibilities between the presenters and the audience. This strategic choice effectively minimized the traditional "speaker-audience" divide, fostering a powerful sense of unity around the presentation's central theme.


Group 2 Presentation Transcript: Business Administration Students
Personal Pronoun Frequency Count
	Pronoun
	Type
	BA1
	BA2
	BA3
	BA4
	BA5
	Total Count

	I
	First Person
	0
	0
	1
	1
	1
	3

	We
	First Person
	4
	5
	2
	2
	6
	19

	Our
	First Person
	3
	1
	1
	1
	1
	7

	Us
	First Person
	2
	2
	1
	2
	1
	8

	You
	Second Person
	1
	0
	0
	0
	0
	1

	Your
	Second Person
	0
	0
	0
	0
	1
	1

	He/She
	Third Person
	0
	0
	0
	0
	0
	0

	It
	Third Person
	0
	0
	0
	0
	0
	0

	They
	Third Person
	0
	0
	0
	0
	0
	0

	Their
	Third Person
	0
	0
	0
	0
	0
	0

	Them
	Third Person
	0
	0
	0
	0
	0
	0



Total Personal Pronoun Occurrences: 39
Thematic Exploration and Discussion
Mirroring the strategic approach observed in the Transport and Logistics group, the Business Administration presenters similarly relied heavily on first-person plural pronouns to underscore a powerful strategy of shared understanding and collective introspection. This linguistic choice was fundamental in shaping their audience engagement. The use of "we" was adeptly employed to establish the presenters' identity as business practitioners and learners. BA1, for instance, immediately set the tone by stating, "As Business students, we constantly analyze..." and acknowledging "it's how many of us connect with customers." This framing positioned the discussion squarely within the purview of their academic discipline, lending an air of authority to their insights while simultaneously including the audience in the broader implications of social media, implying a shared realm of experience.
A key to their engagement strategy was the repeated invocation of a shared human experience through phrases like "we all" or "all of us." Declarations such as "touches all our lives," "we all need to understand," "all of us are actively constructing personal brands," and "we all undoubtedly feel" effectively bridged the potential gap between the presenters' specific academic focus and the audience's universal, everyday experience of social media. This created an immediate sense of relatability, making the content feel personally relevant to every listener.
Furthermore, the Business Administration group expertly leveraged first-person plural pronouns to prompt introspection and self-reflection. BA2's rhetorical question, "So, it begs the question for all of us: are we building our authentic brand, or merely a façade for likes?" directly invited the audience to engage in personal contemplation, thereby making the content deeply personal and engaging. This call for ethical consideration from a shared perspective was reinforced by BA5's equally thought-provoking query: "We must consistently ask ourselves: are we genuinely helping people, or are we simply manipulating them for our own gain?"
Consistent with the approach of establishing credibility, BA2 and BA5 strategically invoked their student identity through phrases like "In business, we are taught..." and "In marketing, we are taught the art of persuasion." This reinforced their expertise, presenting the advice and observations as being grounded in established academic principles, akin to the strategy utilized by the Transport and Logistics group.
While the primary mode of address was inclusive, a subtle but significant shift occurred in the conclusion with the introduction of direct "you" in recommendations. Although "you" was used sparingly elsewhere, BA1's concluding remarks, "Here are a few practical things we strongly recommend for you," followed by imperative statements such as "Be real online" and "Think before you post," effectively transitioned the engagement. This moved from a shared understanding of the problem to direct, actionable advice, empowering the audience with practical steps. In essence, the Business Administration group successfully employed the "we" pronoun to cultivate a collective learning environment, fostering a sense of shared journey in deciphering the multifaceted complexities of social media from both a business and a personal standpoint. The inclusion of rhetorical questions, framed with "us" or "all of us," proved particularly effective in promoting deeper audience engagement and individual reflection.
Group 3 Presentation Transcript: Public Relations Students
Personal Pronoun Frequency Count
	Pronoun
	Type
	PR1
	PR2
	PR3
	PR4
	PR5
	Total Count

	I
	First Person
	0
	0
	0
	1
	1
	2

	We
	First Person
	3
	2
	4
	2
	5
	16

	Our
	First Person
	2
	0
	0
	0
	0
	2

	Us
	First Person
	1
	1
	1
	1
	1
	5

	You
	Second Person
	0
	0
	0
	0
	0
	0

	Your
	Second Person
	0
	0 0
	0
	0
	0
	0

	He/She
	Third Person
	0
	0
	0 0
	0
	0
	0

	It
	Third Person
	0
	0
	0
	0
	0
	0

	They
	Third Person
	0
	0
	0
	0
	0
	0

	Their
	Third Person
	0
	0
	0
	0
	0
	0

	Them
	Third Person
	0
	0
	0
	0
	0
	0



Total Personal Pronoun Occurrences: 25
Thematic Exploration and Discussion
The Public Relations group, while similarly relying heavily on first-person plural pronouns, distinguished its approach through a pronounced emphasis on their professional identity and a compelling call for collective responsibility in navigating the complexities of the digital landscape. This distinct focus shaped their interpersonal strategies for audience engagement.
From the outset, the pronoun "we" was leveraged to establish the presenters' roles as PR Professionals/Experts. PR1 immediately set this tone, stating, "As students of PR, we deeply understand the power of communication..." and acknowledging, "It’s a space where we all play a part, whether we realize it or not." This strategic framing positioned the presenters as knowledgeable authorities within their field, imparting a professional gravitas to their discussion. Subsequent speakers consistently reinforced this expert stance with phrases like, "In Public Relations, image matters immensely" (PR2), "In traditional PR, we study how messages are meticulously crafted" (PR3), "As communicators, we must understand..." (PR4), and "In Public Relations, we are taught to know our audience intimately" (PR5). These assertions not only built credibility but also invited the audience into a discourse informed by specialized knowledge.
Crucially, while rooted in their professional identity, the "we" pronoun also extended to embrace shared societal challenges. PR2 aptly noted, "It’s a challenge we all face," referring to the ethical dilemma between strategic communication and emotional authenticity. PR3 underscored the widespread impact of social media on public opinion by stating, "every one of us." PR4 further emphasized the danger posed by the decline of critical evaluation for "all of us," and PR5 concluded by affirming, "It’s a collective responsibility for all of us." This broadened the scope from their academic field to a universal societal concern, making the content deeply relevant to every member of the audience.
A particularly strong element of this group's engagement strategy was the repeated use of "we must," conveying a sense of collective duty. Phrases such as "we must grasp," "we must constantly ask," and "we must train ourselves—and encourage others—to be media literate" served as a compelling call to action for both the presenters and the audience. This positioned the group not merely as educators, but as advocates for responsible digital citizenship, fostering a shared imperative to critically engage with online information. The "we" pronoun was also consistently tied to their focus on professional ethics. This was evident in phrases like "without the same checks and balances of professional ethics that we are trained to uphold" and "Where is the precise line between strategic communication and outright manipulation?" Such direct references made their engagement highly relevant to their academic discipline, reinforcing the ethical foundations of their profession within the context of social media's impact.
Finally, the Public Relations group effectively utilized rhetorical questions for engagement, particularly in their conclusion. PR1's thought-provoking closing question, "How do we, each one of us, use social media to reflect our best selves without losing our real selves in the process?" directly invited the audience to ponder the ethical implications discussed. This served as a powerful concluding engagement strategy, encouraging continued reflection beyond the presentation itself.

Group 4 Presentation Transcript: Information Technology Students
Personal Pronoun Frequency Count
	Pronoun
	Type
	IT1
	IT2
	IT3
	IT4
	IT5
	Total Count

	I
	First Person
	0
	2
	1
	1
	0
	4

	We
	First Person
	4
	2
	1
	1
	3
	11

	Our
	First Person
	2
	1
	1
	1
	2
	7

	Us
	First Person
	3
	2
	2
	2
	2
	11

	You
	Second Person
	0
	1
	2
	3
	2
	8

	Your
	Second Person
	0
	0
	0
	2
	1
	3

	He/She
	Third Person
	0
	0
	0
	0
	0
	0

	It
	Third Person
	0
	0
	0
	0
	0
	0

	They
	Third Person
	0
	0
	0
	0
	0
	0

	Their
	Third Person
	0
	0
	0
	0
	0
	0

	Them
	Third Person
	0
	0
	0
	0
	0
	0


Total Personal Pronoun Occurrences: 44
Thematic Exploration 
Technology group's presentation demonstrated a notably balanced and dynamic approach to personal pronoun usage, effectively combining the inclusive "we/us/our" with a distinct increase in the use of direct "you/your." This strategic blend served to foster both a shared understanding of the issues and a more direct, personalized engagement with the audience. Initially, the pronoun "we" functioned to establish the presenters' identity as experts and individuals deeply rooted in the digital realm. IT1 immediately set this tone, stating, "As IT students, we are very familiar with how digital tools work behind the scenes," while simultaneously acknowledging that social media "profoundly affects us as individuals and as a society here in Ghana." This dual positioning established their authority grounded in technical knowledge, yet also highlighted the universal human impact of technology. Subsequent speakers, such as IT4 ("As IT students, we know these features are coded with clear intent") and IT5 ("As IT students, we firmly believe..."), further reinforced their professional understanding and ethical stance as technologists.
The pronoun "us" was frequently employed to underscore a shared vulnerability and experience concerning social media's effects. Examples like "What does it do to us?" (IT1), "That, for us, is the first significant distortion" (IT2), "the reality for us is that technology is subtly but powerfully guiding what we see" (IT3), and "That's the real, often hidden, cost of this pervasive addiction for us all" (IT4) effectively drew the audience into the problem statement. This collective framing of challenges fostered empathy and made the abstract concepts of digital influence feel personally relevant to every listener.
A distinguishing feature of this group's approach was the significantly increased use of direct "you" for personal reflection and action. Compared to other groups, the IT presenters more frequently posed rhetorical questions directly to the audience, inviting self-assessment. IT2's query, "Have you ever posted a photo and then found yourself constantly checking...?" and IT4's evocative "Have you ever told yourself, 'I'll just check Instagram for 5 minutes,' and then suddenly you realize it’s been 2 hours?" powerfully engaged the audience, prompting personal reflection on their own digital habits. Furthermore, IT5's concluding solutions directly addressed the audience with advice such as "You can use app settings or external tools to help you" and imperative statements like "Turn off unnecessary notifications," transitioning the engagement from shared understanding to actionable personal steps.
Similar to the Public Relations group, the IT presenters also emphasized collective responsibility through the repeated use of "we must." Phrases like "we must internalize a crucial understanding," "we must be smart and intentional," and "we all have a responsibility to combat misinformation" conveyed a strong sense of shared duty and a call to action. This was particularly pertinent to digital literacy and the ethical development of technology.
Finally, the judicious use of the first-person singular "I" for anecdote and connection further personalized the presentation. IT2's phrase, "Let me give you a common example," followed by a relatable scenario, served to humanize complex concepts like dopamine release, making them accessible and tangible for the audience.
Group 5 Presentation Transcript: Accounting and Finance Students
Personal Pronoun Frequency Count
	Pronoun
	Type
	AF1
	AF2
	AF3
	AF4
	AF5
	Total Count

	I
	First Person
	0
	1
	0
	0
	0
	1

	We
	First Person
	3
	3
	3
	2
	3
	14

	Our
	First Person
	2
	1
	0
	1
	0
	4

	Us
	First Person
	2
	2
	2
	1
	1
	8

	You
	Second Person
	1
	0
	1
	1
	1
	4

	Your
	Second Person
	0
	0
	1
	1
	1
	3

	He/She
	Third Person
	0
	0
	0
	0
	0
	0

	It
	Third Person
	0 0
	0
	0
	0
	0
	0

	They
	Third Person
	0
	0
	0
	0
	0
	0

	Their
	Third Person
	0
	0
	0
	0
	0
	0

	Them
	Third Person
	0
	0
	0
	0
	0
	0


Total Personal Pronoun Occurrences: 34
Thematic Exploration and Discussion
The Accounting and Finance group skillfully employed personal pronouns to frame the pervasive impact of social media through a distinct financial lens. Their strategy effectively combined inclusive language with direct, actionable advice and cautionary warnings related to personal finance, demonstrating a nuanced approach to audience engagement. Central to their presentation was the use of "we" to establish the presenters' identity as financial experts and keen observers. AF1 immediately set this tone, asserting, "As students who deeply study numbers, values, and critical business decisions, we have all observed that social media significantly affects how people value themselves, how they spend their hard-earned money, and how they make financial decisions." This statement not only positioned the group as authoritative but also made their expertise relatable by connecting it to universal financial experiences. Subsequent speakers consistently reinforced this credibility: AF2 declared, "As Accounting and Finance students, we always emphasize this crucial principle," while AF3 reminded the audience, "As we always say in Finance, you must always meticulously check the risk versus the potential return," and AF4 noted, "In Finance, we constantly talk about assets and liabilities." These collective statements underscored their academic grounding and provided a foundation of shared professional knowledge.
The pronoun "us" was strategically utilized to highlight shared financial vulnerabilities and the inherent risks associated with social media. Examples such as "What are the hidden costs for us?" (AF1), "especially young people like us who are still in school" (AF2), and "The inherent problem for us is that some of these products or schemes are not genuine or safe" (AF3) fostered a sense of collective caution and empathy. AF4's stark warning, "the stark truth for us: if your self-worth depends solely on how you look online, it can quickly become a liability," further drew the audience into understanding these shared dangers, making the content deeply personal and impactful.
While the inclusive "we" and "us" predominated, the group effectively integrated the direct "you" for financial advice and warnings. This shift in address was particularly evident when delivering actionable guidance. AF3 cautioned, "It’s absolutely crucial to conduct thorough research before you buy anything online or consider investing in something just because you saw it trending..." Similarly, AF5's practical tips were almost entirely addressed to the audience using "you," as seen in directives like "Plan your time on social media" and "Don’t compare your real life to someone’s highlight reel." This direct approach transitioned the engagement from a collective understanding of the problem to empowering individuals with concrete, actionable steps for financial prudence.
Furthermore, the strategic deployment of "my/I" for relatability provided a personal touch. AF2's hypothetical scenario, "if I see my friend buying the latest iPhone or showing off a trip to Dubai, I might subconsciously feel pressured...", made the abstract concept of peer pressure tangible and highly relatable for the audience, inviting them to consider similar experiences. Finally, like other presenting groups, the Accounting and Finance students employed phrases such as "every one of us" or "all of us" to underscore the universal impact of social media on financial well-being. AF2 concluded a point with, "It's a powerful reminder for all of us," and AF3 referred to a "very pressing issue for us all." This reinforced the idea that the financial implications of social media were not confined to a niche group but affected everyone present. 

Overall Discussion
This analysis revealed a sophisticated and varied approach to fostering audience engagement and interpersonal connection. While all groups predominantly leveraged first-person plural pronouns ("we," "our," "us") to establish a shared experience and collective identity, the nuanced application of these and other pronouns unveiled distinct communicative strategies tailored to each discipline's focus. The consistent use of "we" across all presentations primarily served as a powerful inclusionary device, effectively bridging the traditional speaker-audience divide and inviting listeners into a collaborative intellectual journey.
A recurring theme across the Transport and Logistics, Business Administration, Public Relations, and Accounting and Finance groups was the strategic use of "we" to establish credibility and authority. Presenters frequently anchored their insights in their academic identity ("As Transport and Logistics students, we are taught...") or professional principles ("In Public Relations, image matters immensely"). This not only bolstered their expert standing but also framed the discussion as being grounded in established knowledge, making their arguments more persuasive and relatable. For instance, the Transport and Logistics and Business Administration groups used "we are taught" to reinforce their academic background, while Public Relations and Accounting and Finance presenters invoked their disciplinary norms ("In Public Relations, we study...", "As we always say in Finance...") to lend gravitas to their points.
Beyond establishing expertise, the inclusive "we" was consistently employed to highlight shared challenges and universal relevance. Phrases like "we all grapple with" (Transport and Logistics), "touches all our lives" (Business Administration), "a challenge we all face" (Public Relations), and "What are the hidden costs for us?" (Accounting and Finance) underscored the widespread impact of social media, making the content personally resonate with every audience member regardless of their academic background. This collective framing fostered empathy and transformed abstract concepts into tangible, shared concerns.
A particularly effective interpersonal strategy observed was the use of "we must" to convey a sense of collective duty and advocate for action. The Public Relations and Information Technology groups, in particular, leveraged this construction ("we must grasp," "we must be smart and intentional") to issue a compelling call to action, positioning both presenters and audience members as responsible agents in navigating the complexities of the digital age. This elevated the presentations beyond mere information dissemination, transforming them into shared imperatives for critical engagement and ethical conduct.
While the "we" pronoun dominated, the varying degrees of second-person pronoun ("you") usage offered insights into differing direct engagement strategies. The Transport and Logistics and Public Relations groups used "you" minimally, maintaining a strong focus on collective responsibility. In contrast, the Information Technology and Accounting and Finance groups demonstrated a more dynamic approach, significantly increasing their use of "you" in concluding segments to deliver direct, actionable advice and prompt personal reflection. IT presenters, for example, used rhetorical questions like "Have you ever posted...?" to encourage self-assessment, while Accounting and Finance students provided direct financial guidance: "conduct thorough research before you buy anything online." This shift indicated a strategic move from collective understanding to empowering individual agency.
Furthermore, the judicious first-person singular ("I") emerged as a powerful tool for relatability and personalization, especially evident in the Information Technology and Accounting and Finance presentations. Anecdotal openings or hypothetical scenarios using "I" ("Let me give you a common example," "if I see my friend buying...") served to humanize complex concepts and make them accessible, inviting the audience to connect with the content on a personal level.
In sum, the thematic analysis of pronoun usage across these diverse presentations highlights a sophisticated understanding among UPSA undergraduates of how linguistic choices can strategically shape audience perception and engagement. The pervasive use of inclusive pronouns cultivated a sense of shared journey and responsibility, while the selective deployment of direct "you" and anecdotal "I" allowed for targeted advice and enhanced personal relevance. These findings underscore the importance of personal pronouns as fundamental interpersonal strategies in effective oral communication within academic settings.
Conclusion
This study has meticulously explored the intricate ways undergraduate students at the University of Professional Studies, Accra, strategically wield personal pronouns to enhance audience engagement and foster interpersonal connections during oral academic presentations. Our analysis clearly demonstrates that the choice and frequency of pronouns are not arbitrary but rather deliberate linguistic maneuvers aimed at achieving specific communicative objectives. The overwhelming reliance on first-person plural pronouns ("we," "our," "us") emerged as the cornerstone of their engagement strategy, effectively creating a shared space of inquiry and collective responsibility. This inclusive approach not only minimized the traditional speaker-audience divide but also cultivated a powerful sense of unity, framing complex issues as universally relevant concerns.
Moreover, the varied integration of second-person pronouns ("you") signaled a nuanced shift in engagement, moving from collective understanding to direct, actionable advice and personal introspection, particularly in presentations from fields like Information Technology and Accounting and Finance. Similarly, the strategic, albeit less frequent, deployment of the first-person singular ("I") injected a crucial element of relatability and anecdote, humanizing potentially abstract topics.
These findings affirm the critical role of personal pronouns as sophisticated interpersonal strategies in academic discourse. They highlight how student presenters, often implicitly, adapt their linguistic choices to establish credibility, underscore shared vulnerabilities, advocate for collective action, and empower individual agency. For educators, these insights underscore the importance of explicitly teaching the strategic functions of personal pronouns in presentation skills courses, thereby equipping students with more potent tools for effective communication. Future research could delve deeper into the audience's perception of these pronoun usages, examining how different pronoun strategies influence actual engagement levels and knowledge retention across various disciplinary contexts. Ultimately, this study contributes to a richer understanding of the dynamic interplay between language, identity, and audience connection in undergraduate oral presentations within the Ghanaian academic landscape.
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