GENDER-BASED APOLOGY STRATEGIES AND SOCIOPRAGMATIC COMPETENCE IN GHANAIAN ESL CLASSROOMS
Abstract 
This paper examines gender apology strategies using Cohen’s (1983) semantic formula for apologies, which includes five components: acknowledgment of responsibility, expression of regret, explanation, offer of repair and promise of forbearance. The aim of the paper was in two-fold: (1) to examine the relationship between gender and the use of different apology strategies, and (2) to identify common patterns of sociopragmatic failure in students’ English usage. Using a mixed-method approach, data were collected from 120 final-year students (60 males, 60 females) in two public Senior High Schools in Ghana’s Northern Region through classroom observations and a Discourse Completion Task (DCT). The findings show that both males and females use similar strategies, but females tend to show more empathy and take more responsibility. However, statistical analysis shows no significant gender difference. The paper also found common sociopragmatic errors caused by first language (L1) influence, such as overusing “please” and “sorry” as a result of direct translation from the local expressions into English. These issues highlight the need for teaching pragmatic competence in ESL classrooms.
Keywords: Pragmatic failure, Pragmaticlinguistic failure, Sociopragmatic failure, Cross-Cultural 	Comment by Author: This term should be relooked at. Consider using ‘pragmalinguisitc’, as already used in the main text
Pragmatics, ESL Classrooms 
1 Introduction 
In recent decades, pragmatic competence has emerged as an indispensable component of second language acquisition (SLA), which encompassed both pragmalinguistic knowledge (the appropriate selection and use of linguistic forms) and sociopragmatic competence (the understanding of how these forms function within specific social and cultural contexts) (Bachman, 1990; Kasper & BlumKulka, 1993). Despite its recognized importance, pragmatic competence remains an underexplored domain in English as a Second Language (ESL) pedagogy across many postcolonial, multilingual societies such as Ghana. Whereas communicative language teaching (CLT) frameworks emphasize real-life language use as well as intercultural communication skills, English instruction in Ghana continues to prioritize structuralist approaches, focusing heavily on grammar, syntax, and reading comprehension, to the neglect of sociocultural and pragmatic dimensions of communication (Owu-Ewie, 2006; Ansah, 2014). 	Comment by Author: Consider revising: Too wordy
This gap has serious implications for learner competence and intercultural intelligibility. A growing body of literature acknowledges that learners may produce grammatically correct utterances that nevertheless result in pragmatic failures, often due to direct transfer of L1 sociocultural norms into the L2 communicative space (Thomas, 1983; Cohen, 1996). In Ghanaian ESL classrooms, both pragmalinguistic failures (stemming from inappropriate use of linguistic forms) and sociopragmatic failures (arising from misalignment between local sociocultural expectations and those of the target language community) are frequently observable yet seldom systematically studied. For instance, expressions such as “Please, good morning,” commonly used by Akan-speaking students, reflect a culturally embedded notion of politeness that clashes with normative English usage, where “please” primarily served a request-mitigating function. This usage is linked to a transfer of L1 politeness strategies and more broadly, illustrates how localized communicative norms can shape, and sometimes distort, L2 pragmatic behavior.	Comment by Author: These references are too old. Appropriately, situate the study in recent literature to give credence and currency to your study (Consider using studies within the past 10years). This should be throughout the paper.	Comment by Author: Check this construction	Comment by Author: Citation needed here. It is important you situate your assertions within existing literature
Moreover, the relationship between gender and pragmatic performance, particularly in the use of speech act strategies such as apologies, has received little empirical attention in the Ghanaian context. Apologies are an important area for exploring pragmatic competence because they are influenced by sociocultural expectations and communicative conventions related to politeness, responsibility, and the need to maintain social harmony (Holmes, 1995; Trosborg, 1995). While research in other linguistic and cultural settings shows that gender plays a significant role in determining how often and in what manner apology strategies are used, such findings have not been widely explored within Ghanaian ESL classrooms.	Comment by Author: Not in list of references	Comment by Author: Consider providing a litany of studies to support this claim. Preferably, draw out global studies and narrow it to those in the sub-region. Cite the ‘little empirical’ studies on apologies within the Ghanaian context. Tis could be the basis for establishing your gap.

Clearly point out how your study differs from previous ones, what gap you seek to fill and the need for your study.
Therefore, there is an urgent need for empirical inquiry into how Ghanaian ESL learners navigate apology strategies within interpersonal communication, particularly in light of their sociocultural backgrounds and gender experiences. Well, this study aims to fill this critical research gap, so it intends to explores the relationship between gender and the deployment of apology strategies as framed within Cohen’s (1983) semantic formula, while also identifying recurrent patterns of sociopragmatic failure among Ghanaian students. In doing so, it seeks not only to contribute to the growing scholarship on interlanguage pragmatics and cross-cultural communication but also to inform pedagogical practice through culturally and contextually responsive language teaching approaches.	Comment by Author: Currently, your gap is only based on assumptions without any particular evidence. Consider the earlier comments raised and tighten your problem statement	Comment by Author: Not in bibliography
Research Objectives 	Comment by Author: For consistency, number this.
Clearly state the purpose of the study and follow it up with your objectives.
1. To examine the relationship between gender and the use of different apology strategies as outlined in Cohen’s (1983) semantic formula in interpersonal communication scenarios. 	Comment by Author: The paper compares groups in respect of apology strategies. Hence, it would be appropriate to use terms such as ‘gender variation’ and ‘gender differences’, ‘gendered patterns’ instead of ‘relationship’. Consider revising this. I suggest you use: To examine the gender differences in the use of apology strategies among Ghanaian students.
2. To identify common patterns of sociopragmatic failure in the English language use of Ghanaian students. 	Comment by Author: This can be taken away
2 Approach to the Study	Comment by Author: Consider using the standard term ‘Theoretical Framework’
This paper employs a dual-theoretical framework rooted in Cohen’s (1983) semantic formula for apologies and Thomas’s (1983) conceptualization of sociopragmatic failure to investigate gender-based apology strategies and the nature of sociopragmatic competence among Ghanaian ESL learners. The integration of these two frameworks facilitates a multidimensional analysis of pragmatic performance one that captures both the structural elements of apologies and the sociocultural factors underlying pragmatic failure.
Cohen’s (1983) semantic formula serves as a foundational tool for the systematic categorization of apology strategies. According to Cohen, an effective apology in a second language context may comprise up to five core components: (1) acknowledgment of responsibility, (2) expression of regret, (3) explanation or account, (4) offer of repair, and (5) promise of forbearance. These components are viewed not as a rigid checklist but as a continuum along which apologies may vary in depth and completeness. In applying this framework to the responses of senior high school students in Ghana, the study identifies the frequency and combination of these components in apology utterances, thus offering insight into how male and female learners construct apologies in English. The semantic formula is particularly appropriate for this context, as it allows for the analysis of both the linguistic forms employed and the intentional functions served by these forms within real or simulated social interactions.
Complementing this structural analysis is Thomas’s (1983) theory of pragmatic failure, with particular emphasis on sociopragmatic failure. Thomas delineates two categories of pragmatic failure: pragmalinguistic failure, which refers to errors in the selection or deployment of linguistic forms, and sociopragmatic failure, which stems from misalignment between the speaker’s sociocultural norms and those of the target language community. In the Ghanaian ESL context, sociopragmatic failure often arises when learners transfer first language (L1) politeness strategies into English, leading to inappropriate or misunderstood utterances. For example, expressions such as “Please, good morning,” or “Sorry, I want to ask something,” etc. reflect a culturally situated politeness formula in many Ghanaian languages but do not align with standard English pragmatic norms. These utterances, while grammatically correct, may be perceived as excessive, intrusive, or unnatural in an English-speaking setting, thereby constituting sociopragmatic failure. The convergence of Cohen’s and Thomas’s frameworks in this study is both strategic and necessary. Whereas Cohen’s model provides the means to dissect and quantify the elements of student apologies, Thomas’s concept of sociopragmatic failure facilitates an understanding of why certain conversation may be inappropriate or ineffective despite their structural coherence. This combined approach allows for an exploration of how gendered socialization, linguistic background, and instructional context shape learners’ pragmatic choices. 	Comment by Author: Citation needed here.	Comment by Author: Citation needed here.	Comment by Author: Your study includes the pragmalinguistic failure strand of Thomas’s theory. Clearly capture it in your review and delineate how it is integrated in your study. 
However, this approach enables the study to fulfill its dual objectives: to examine the influence of gender on apology strategy use, and to identify recurrent sociopragmatic patterns that hinder communicative competence. The findings are intended to inform pragmatic pedagogy in ESL classrooms by highlighting the importance of culturally responsive and contextually grounded language teaching.	Comment by Author: Wrong use of word. Consider replacing.	Comment by Author: Refer to earlier comments and rephrase
3 Literature Review 
· Apologizing  	Comment by Author: The entire section is full of old literature. Consider revising it with current studies.
[bookmark: _GoBack]Apologizing is a key area of research in pragmatics because of its role in maintaining agreement and managing face-threatening acts. Cohen’s (1983) five-part semantic formula—expression of apology, acknowledgment of responsibility, explanation, offer of repair, and promise of forbearance—remains a widely used framework for analysing apology strategies across languages and cultures. Its value lies in being systematic, easy to apply, and replicable. However, critics argue that it oversimplifies the complex and context-dependent nature of real-life apologies. Among the five components, acknowledgment of responsibility stands out as essential for enhancing the sincerity and impact of an apology. Bergman and Kasper (1993) and Blum-Kulka and Olshtain (1984) highlight its near-universal value, especially in serious offenses. Yet, in many cultures, openly admitting fault can be avoided to preserve group harmony or respect social hierarchies. The explanation strategy, according to Olshtain and Cohen (1983), can reduce the face-threatening aspect of a transgression by offering a rationale. While it can help soften the harm, its success depends on how the intention is perceived. In some cases, explanations may be seen as excuses, especially in emotionally charged situations where accountability is key.	Comment by Author: Not in bibliography	Comment by Author: Who are these critics?	Comment by Author: Specifically identify these cultures.	Comment by Author: Citation needed	Comment by Author: Citation needed
The offer of repair aligns with Goffman’s (1971) concept of face repair and serves to restore balance in relationships. Repairs—whether material, verbal, or symbolic—vary across cultures and signal an effort to compensate for harm. The form and value of repair differ based on cultural expectations and the nature of the damage. Promise of forbearance, the final strategy, is used less often, especially for minor offenses. Trosborg (1995) notes that it can seem excessive unless the wrongdoing is severe or recurring. Its limited use shows that speakers weigh the seriousness of the situation and the expectations of the hearer when choosing how to apologize. While Cohen’s model remains a useful structural guide, effective apologies depend on a mix of cultural norms, social roles, and interpersonal dynamics. Apologizing is not just a formulaic act—it is shaped by the context in which it occurs.
· Gender-Based Apology Strategies	Comment by Author: Ensure the logical flow in this section. An et al.’s (2022) study should be reviewed before Rahi’s (2025), since the former relates with the earlier studies (Aboud’s and Al-Sallal and Ahmed’s)
Gender and apology strategies have been widely studied, with findings showing both similarities and differences across cultures and contexts. Al-Sallal and Ahmed (2020) found that in Jordanian spoken Arabic, males and females used similar apology strategies, often combining multiple forms in one response. Their analysis using the CCSARP framework revealed no significant gender-based differences. Similarly, Aboud’s (2019) study of postgraduate learners showed no notable impact of gender on strategy choice. The most common strategies were Illocutionary Force Indicating Devices (IFIDs), accounts, and offers of reparation, used equally by male and female learners. In contrast, Rahi (2025) identified clear gender differences in real-life apologies in Padang. Men preferred explanation-based strategies, while women leaned toward offering repair—reflecting communication styles focused on logic and status for men, and emotion and solidarity for women. An, Su, and Xiang (2022), using the Spoken BNC2014 corpus, categorized apology responses in British English into five types: Lack of response, Acceptance, Rejection, Evasion, and Acknowledgement. 'Lack of response' was the most frequent. Though they found no major gender differences in response types, there was a correlation between the gender of the apologiser and the kind of response received. These studies show that while apology strategies may appear similar across genders, factors like cultural norms, communication context, and speaker identity still play important roles in shaping how apologies are expressed and received. Based on the reviewed literature, the following hypothesis is posited:	Comment by Author: Provide the full expression before the abbreviation
H₀: There is no significant relationship between gender and the use of apology strategies.
H₁: There is a significant relationship between gender and the use of apology strategies	Comment by Author: Remember gender is not a continuous variable and hence cannot, as it is in your study, be used in correlational or predictive modelling. As stated earlier, it is prudent to use ‘gender difference’ or ’gender variations’.
· Sociopragmatic Failure
The concept of sociopragmatic failure has become a focal point in both cross-cultural communication and second language acquisition. Thomas (1983) laid the groundwork by distinguishing between pragmalinguistic failure (the inappropriate use of linguistic forms) as well as sociopragmatic failure (which stems from the misapplication of the sociocultural norms that govern language use in a target community). Well, Thomas noted that sociopragmatic failure is not due to a lack of grammatical or lexical competence but rather a misalignment of culturally informed expectations surrounding appropriate communicative behavior. Thomas’ work remains especially relevant in ESL (English as a Second Language) contexts where learners usually projected their first language (L1) sociopragmatic norms onto the second language (L2). Such transfer leads to grammatically sound but pragmatically inappropriate utterances. For instance, usage of politeness markers in contexts where they are culturally incongruous or misusing culturally bound expressions, can generate unintended communicative effects that hinder mutual understanding. The subtlety of these mismatches often eludes both learners and language teachers, thereby perpetuating communicative breakdowns in cross-cultural settings. Furthermore, the research on pragmatic transfers have been further explored in interlanguage pragmatics. Kasper (1992) argued that L1-based assumptions about politeness, formality as well as communicative intent are frequently carried over into L2 contexts, usually unconsciously. Kasper and Blum-Kulka (1993) further asserted that sociopragmatic awareness among learners typically remains underdeveloped unless explicitly taught. They contended that pragmatic competence must be regarded as an essential component of communicative competence, equally important as grammar as well as vocabulary and thus requires systematic instructional attention. Their work calls for a paradigm shift from structuralist models to culturally responsive pedagogies that embed pragmatic norms within contextualized usage.	Comment by Author: Consider replacing	Comment by Author: Be consistent in the use of the possessive marker for this.
Most empirical studies provide additional evidence to support this assertions, just like Murata (2019) who researched Japanese learners of English (JL2 users) and the use of the expressions excuse me and I'm sorry in diverse social situations. The scope of his classroom-like observations resulted in frequent pragmatic misuses, which led him to implement two paper-based tasks with 37 college-aged learners. He noted that the learners had a narrow, typically inaccurate understanding of the functions of excuse me and I'm sorry. Although the learners showed some basic pragmatic awareness, many of his respondents did not use I'm sorry in contexts where serious apologies were needed, suggesting that their sociopragmatic schemas, or situational understanding, were not developed enough. Murata concluded that it is essential to expose learners to authentic communicative contexts, along with guided metapragmatic instruction in order to close the gaps in their competencies.	Comment by Author: A synthesis of studies is preferred rather than mere narrative review	Comment by Author: Check grammar	Comment by Author: Replace word
Similarly, Saleem et al. (2021) conducted a mixed-method study of 150 Pakistani ESL learners using discourse completion tasks and scaled-response questionnaires. Their findings echoed earlier claims: learners frequently employed culturally embedded apology strategies reflective of L1 norms, particularly in expressing regret or seeking forgiveness. This confirmed the persistence of L1 pragmatic transfer in shaping L2 performance. Importantly, the study advocates for the integration of sociopragmatic instruction in ESL curricula to cultivate more context-sensitive language use. Taguchi (2011) further explores pragmatic competence in formal language instruction. She argued that without explicit teaching of sociocultural norms, learners tend to default to L1-driven conventions, resulting in communicative breaches that are not always detectable through linguistic analysis alone. Her work reiterates the necessity of embedding pragmatics in language pedagogy, particularly for learners navigating diverse and potentially conflicting cultural expectations. 
Compliment is another area in which sociopragmatic divergence frequently occurs. In many African societies, particularly in Ghana, modestly rejecting a compliment is a culturally accepted expression of humility and respect. In contrast, within many Western cultural contexts, failing to accept a compliment graciously may be perceived as awkwardness, insincerity, or even arrogance. As Thomas (1983) noted, such differences in pragmatic norms present significant challenges for language learners, who must navigate not only the formal structures of a second language but also the culturally embedded conventions that govern social interaction.
Despite the growing recognition of pragmatics in SLA research, a critical gap persists in examining the culturally specific manifestations of sociopragmatic failure within African ESL contexts, particularly Ghanaian classrooms. While much of the existing literature has focused on Asian and Middle Eastern learners, there is a conspicuous dearth of empirical investigations into how Ghanaian students’ L1 sociocultural norms—such as those derived from Asante or Akan traditions—influence their L2 pragmatic performance. 
4 Methodology 	Comment by Author: Provide details on participants’ profile, especially L1 information.
Provide a sample of the DCT as an appendix. This will help readers to better appreciate your findings
In respect of the classroom observation, clearly identify the number of classrooms observed, duration of observation and how sociopragmatic failures were identified and recorded.
Were the instruments piloted or adapted from existing tools?
Include ethical procedures to enrich your methods section

This study used a mixed-methods approach to examine pragmalinguistic and sociopragmatic competence among Ghanaian learners of English as a second language. The quantitative component involved a Discourse Completion Task (DCT) designed to assess students’ ability to produce contextually appropriate apologies, based on Cohen’s (1983) semantic formula. The qualitative component included non-participant classroom observation to explore the students’ real-life use of pragmatic language.
The study was conducted in two public Senior High Schools in the Northern Region. A total of 120 final-year students, aged 17 to 19 years, were selected through simple random sampling. A complete list of final-year students was obtained from each school. Each student was assigned a number, and a random number generator was used to select participants. To ensure equal representation of male and female students, the student lists were first stratified by gender, and 60 males and 60 females were randomly selected across the two schools. All participants had a minimum of five years of formal English education. Data collection occurred in two stages. In the first stage, students completed a DCT consisting of five situational prompts adapted from Cohen (1983). Each prompt was constructed to elicit apology strategies such as acknowledgment of responsibility, expression of regret, explanation, offer of repair, and promise of forbearance. Students were given 30 minutes to complete the task individually and under supervision. In the second stage, non-participant classroom observations were conducted across multiple sessions using an observational checklist. This checklist focused on identifying the use of pragmatic features such as greetings, requests, address forms, and politeness strategies. To ensure reliability in the coding of DCT responses, two independent coders classified each response based on Cohen’s semantic framework. Cohen’s Kappa was used to assess inter-coder reliability, resulting in 91% agreement and a Kappa coefficient of 0.84, indicating strong agreement and consistency in the coding process. The quantitative data were analysed using descriptive statistics and the Chi-square test to determine the frequency and association of apology strategies, including possible gender differences. The qualitative data were transcribed and analysed thematically, guided by Thomas’s (1983) framework for identifying types of pragmatic failure. 	Comment by Author: Your selected statistical tools did not compute associations. Refer to earlier comments and revise
5 Results and Discussions
· Expressing Apology 
Many strategies of apologies have been proposed by several scholars. For example, Cohen (1983) outlines five strategies that form the semantic formula for the speech act of apology. These include: 	Comment by Author: Repetitive. Revise.
(1) an expression of an apology, such as “I am sorry” or “forgive me”; (2) an acknowledgement of responsibility, as in “It’s my fault”; (3) an explanation of the situation, such as “There was a traffic jam”; (4) an offer of repair, like “Let me repair it for you”; and (5) a promise of forbearance, for instance, “I will not do it again.” These components work together to convey sincerity, acknowledge wrongdoing, and attempt to restore social harmony. In my analysis, I applied this semantic formula to identify the structure and intent behind the apologetic expressions used in the response. 
Cohen’s (1983) semantic formula of apology strategies, which include: 
1. Expression of apology (e.g., I'm sorry) 
2. Acknowledgement of responsibility (e.g., It’s my fault) 
3. Explanation 
4. Offer of repair 
5. Promise of forbearance 

	Apology Strategy Category
	Response Option
	Female
	Male
	Total

	Expression of Apology
	“I'm sorry! Are you okay?”	Comment by Author: ‘I’m sorry’ and ‘Are you Okay’ have been categorised under multiple apology strategies. Clearly reconcile this. In your methodology, explain how these overlaps were handled and resolved.
	58
	46
	104

	
	“It's your fault for standing there”
	1
	10
	11

	
	“Watch where you're going”
	1
	4
	5

	
	Subtotal
	60
	60
	120

	Acknowledgement of Responsibility
	It’s my fault. I completely forgot.
	30
	25
	55

	
	There was a traffic jam.
	15
	20
	35

	
	I will make sure it doesn’t happen again
	10
	10
	20

	
	I’m sorry! Are you okay?
	5
	5
	10

	
	Subtotal
	60
	60
	120

	Explanation
	I’m sorry! Are you okay?
	8
	7
	15

	
	I got stuck in traffic, that’s why I’m late.
	35
	38
	73

	
	I will not be late next time.
	12
	10
	22

	
	It’s your fault for starting late.
	5
	5
	10

	
	Subtotal
	60
	60
	120

	Offer of Repair
	I will replace the documents for you.
	40
	35
	75

	
	I’m sorry! Are you okay?
	10
	15
	25

	
	It’s your fault for leaving them there.
	5
	7
	12

	
	I won’t spill coffee again.
	5
	3
	8

	
	Subtotal
	60
	60
	120

	Promise of Forbearance
	I’m sorry! Are you okay?
	7
	8
	15

	
	I will make sure this never happens again.
	38
	40
	78

	
	There was a lot of pressure today.
	10
	7
	17

	
	It’s not my fault.
	5
	5
	10

	
	Subtotal
	60
	60
	120


Table 1: Distribution of Apology Strategies	Comment by Author: Move Table title upwards
The analysis of gendered apology strategies reveals notable differences in how males and females express remorse, accept responsibility, and seek reconciliation. One of the most frequently used apology expressions by both genders is the phrase “I’m sorry! Are you okay?”, indicating that this is a commonly accepted and versatile form of expressing empathy and concern. Females, however, showed a higher tendency to use this expression, with 58 females compared to 46 males, suggesting that women are more likely to express concern for others when offering apologies. When it comes to accepting responsibility, females were more inclined to acknowledge fault directly. For instance, 30 females admitted fault with the statement “It’s my fault. I completely forgot,” compared to 25 males. This shows that women tend to be more accountable in their responses. In contrast, males were more likely to externalize the cause of their actions. For example, 20 males blamed lateness on traffic compared to 15 females, and more males attributed issues to external pressures in the statement “There was a lot of pressure today.”
Explanations were another dominant strategy among both genders, with the majority citing reasons like “I got stuck in traffic,” selected by 35 females and 38 males. This indicates that both genders often seek to justify their behavior with situational factors. However, females also showed a slightly greater tendency toward corrective measures, as evidenced by the use of the statement “I won’t spill coffee again” more frequently than males. Offer of repair as an apology strategy also appeared prominently. While both genders used it, males slightly led in expressions like “I will replace the documents for you.” Yet, females remained more consistent in offering reparative actions combined with empathy. Moreover, males displayed a greater inclination to shift blame or respond defensively, using statements such as “It’s your fault for standing there” and “It’s your fault for leaving them there” more often than females.	Comment by Author: Delete
The promise of forbearance, particularly “I will make sure this never happens again,” was almost equally used by both genders, showing that both male and female respondents recognize the importance of preventing future occurrences. Nonetheless, women’s overall responses reflect a greater emphasis on empathy, responsibility, and reconciliation. In contrast, men tend to prioritize justification and external explanations in their apology strategies. These patterns suggest gendered nuances in interpersonal communication and conflict resolution.
	Apology Strategy
	Chi-square (χ²)
	p-value
	df
	Significant? (α = 0.05)

	Expression of Apology
	2.67
	0.263
	2
	No

	Acknowledgement of Responsibility
	1.62
	0.444
	2
	No

	Explanation
	1.96
	0.375
	2
	No

	Offer of Repair
	0.69
	0.708
	2
	No

	Promise of Forbearance
	1.93
	0.381
	2
	No


Table 2: Chi-Square Test Results for Gender Differences in Apology Strategy Responses	Comment by Author: Refer to earlier comment
The Chi-square analysis was conducted to examine the association between gender (male and female) and the type of response selected within each apology strategy category. The results showed that none of the five apology strategy categories—Expression of Apology, Acknowledgement of Responsibility, Explanation, Offer of Repair, and Promise of Forbearance—had statistically significant differences between male and female response patterns (all p-values > 0.05). This suggests that both males and females responded similarly within each strategy category. For instance, in the Expression of Apology category, both genders favored sincere expressions like “I’m sorry! Are you okay?” over defensive or blame-shifting responses. Similarly, for Explanation and Offer of Repair, the most responsible or socially appropriate options were commonly chosen by both genders. The lack of significant gender-based variation indicates that apology strategies may be more universally shared across genders than previously assumed. Therefore, gender does not appear to significantly influence the choice of apology responses among the participants in this dataset.	Comment by Author: Refer to earlier comments on the use of the term ‘association’
· Sociopragmatic Failures  
According to Thomas (1983), sociopragmatic failure refers to a type of pragmatic failure that arises when a speaker misinterprets or misapplies the social rules or norms governing language use in a particular culture, even if the linguistic form used is grammatically correct. In the course of classroom observations conducted among students in Ghana, several patterns of sociopragmatic failure emerged in their use of English as a second language. These failures, while not grammatical errors, reveal pragmatic misalignments between the communicative norms of the learners’ first language (L1) and those of Standard English. Well, one particularly recurrent example was the expression, “Please, good morning,” used consistently by Asante and most of the Fanti students as a form of greeting to both teachers and peers. Although grammatically correct in its structure, this expression constitutes a sociopragmatic infelicity in English. Let us consider the native English usage, “please” functions primarily as a politeness marker that accompanies requests or directives (e.g., “Please hand me the book”), not as a component of greetings. Its attachment to a salutation such as “good morning” is, therefore, pragmatically incongruous and unidiomatic in English-speaking contexts.	Comment by Author: Replace word	Comment by Author: Check construction
However, this usage is not arbitrary. It reflects a deeper linguistic and cultural transfer from the students’ L1, particularly Akan (Twi) and Fanti in which deference and politeness are more broadly expressed across speech acts. In Akan, expressions of respect often permeate greetings, farewells and ordinary statements. The students’ habitual use of “please” in greetings thus represents a positive politeness strategy that is culturally appropriate in their native context but leads to pragmatic misalignment in English. Well, this example of L1 transfer into the L2 highlights the role of interlanguage pragmatics in second language acquisition. 	Comment by Author: Strengthen this assertion with a citation	Comment by Author: This marker is inappropriate. Consider replacing

Other forms of sociopragmatic failure were also observed during classroom interactions. Notably, students frequently overused “please” in declarative sentences. Utterances such as “Please, I am going home” or “Please, he said we should wait” were by the researcher to be common. Whereas intended to express politeness, these statements misapply the pragmatic function of “please,” which in English is not typically used with declaratives. Instead, this usage stems from local language norms, where politeness is embedded even in straightforward declarations.	Comment by Author: Check construction
The researcher observed another frequent sociopragmatic failure which involved the use of the word “sorry.” Students were observed saying “sorry” in contexts that did not involve personal fault or regret—such as when a peer tripped, sneezed, or appeared tired. Well, these usages, though well-intentioned, deviate from the conventional English function of “sorry,” which generally signalled apology or admission of fault. In Ghanaian environment however, “sorry” served as a broader empathetic gesture, often expressing concern rather than culpability. 	Comment by Author: Refer to earlier comment	Comment by Author: Is this in reference to your current finding or the extant literature? If the latter, provide citation.
on the other side, the use of extended kinship terms in addressing adults also reflected sociopragmatic transfer. Students referred to the community member and sometimes unfamiliar adults, as m piriba and ŋ ŋahiba  for “Auntie” and “Uncle,” respectively, as in “Auntie, please can you help me?” or “Uncle, we are done.” While these expressions communicate respect and familiarity within the Ghanaian cultural context, they may be perceived as inappropriate or confusing in broader English-speaking environments where such terms are reserved for family relations. 	Comment by Author: Consider replacing
Other culturally embedded expressions translated literally into English also posed pragmatic challenges. The expression such as “You are invited” (ti di ma) in Dagbani during lunch or “I am coming” (n kanina) when leaving the classroom are calques from local languages. In Ghanaian environment, “You are invited” is a hospitable gesture extended during meals. Whereas “I am coming” implies a temporary absence. Well, these expressions in Standard English carry different meanings, potentially leading to confusion as well as misinterpretation when used outside the local context.	Comment by Author: Consider the expression ‘In the Ghanaian context…’ instead	Comment by Author: Refer to previous comment
Finally, responses to compliments also reflected sociopragmatic discrepancies. Students tended to reject compliments as a demonstration of humility. For instance, when a teacher remarked, “You did well on the test,” the students usually respond, “Oh, I didn’t. It was not good.” While this reflects modesty norms within Ghanaian culture, it may be interpreted as disinterest or false modesty in English-speaking settings, where acknowledging compliments is the expected pragmatic behaviour. These observations demonstrated that sociopragmatic failures in the Ghanaian ESL context are deeply rooted in culturally appropriate L1 norms. Rather than treating these patterns as mere errors, they should be understood as part of learners’ interlanguage development, so language teachers should be aware of such development. They reflect the influence of L1 sociocultural frameworks on L2 pragmatic choices as well as highlighted the need for pedagogical approaches that address these cross-cultural differences explicitly. Language instruction should incorporate discussions of pragmatic norms across languages and offer learners strategies to navigate context-specific communication expectations, all while respecting their cultural identity and linguistic heritage.
6 Discussion of Findings  
· Gender-Based Apologies
The Chi-square results show no statistically significant gender differences across all five apology strategies (p > 0.05). This aligns with the findings of Al-Sallal and Ahmed (2020) and Aboud (2019) who also reported that both males and females used similar apology strategies, often combining multiple approaches in a single response. The lack of significance in strategies such as Expression of Apology, Acknowledgement of Responsibility, and Offer of Repair confirms that gender did not influence strategy choice among the participants in this study. These results, however, contrast with Rahi (2025), who found clear gender-based differences in real-life interactions, where men preferred explanation-based apologies and women favoured repair strategies. The current findings also reflect those of An, Su, and Xiang (2022), who reported no significant gender differences in apology responses, though they noted that the gender of the apologiser affected how apologies were received. This suggests that while strategy use may be similar across genders, perceptions of apologies could still vary based on who delivers them. The results support previous research that found no strong gender effect on apology strategy use, especially in structured or academic settings, though contextual and cultural factors may still influence real-life patterns.
· Sociopragmatic Failure 	Comment by Author: Most of the discussion is a mere repetition of the findings section. Provide a deeper discussion of the findings aligning it with the theoretical frameworks and literature. 
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The observational data from the classroom interactions among the Ghanaian students revealed several recurrent patterns of sociopragmatic failure, most notably in the use of expressions such as “Please, good morning.” Thus such expression is grammatically correct but diverges from normative English pragmatics, where “please” functions as a polite request marker rather than a greeting enhancer.  In the view of Thomas (1983), such instances represent sociopragmatic failure-that is, the speaker misapplies the sociocultural rules of the target language, not because of linguistic incompetence, but because of divergent cultural norms regarding what is considered polite, respectful, or appropriate in given contexts. 
Thomas (1983) differentiates between pragmalinguistic and sociopragmatic failures. While the former involves misuse of linguistic forms (e.g., wrong tense, wrong politeness formula), the latter stems from cross-cultural misalignment in the interpretation and realization of social norms in communication. The expression “Please, good morning” observed in the Ghanaian ESL classroom is a case in point. Thus, the students (Akan/Fanti group) draw from Akan or Twi politeness conventions, where honorific and deferential language forms are widely applied in greetings and other daily expressions. This cultural transfer to English results in a pragmatic mismatch, thus forms are not idiomatic in English-speaking contexts (Thomas, 1983; Kasper, 1992).
Further data from classroom discourse highlight additional examples of sociopragmatic infelicities. Phrases like “Please, I am going home,” or “Sorry” used in response to non-fault-based incidents (e.g., someone sneezing or feeling tired) reflect culturally appropriate uses in Ghanaian languages that do not translate pragmatically into English. For instance, in Akan as well as other local languages, “sorry” serves as an expression of sympathy or concern rather than apology, a usage which contrasts with its narrower function in English (Agyekum, 2006). 
Another frequent form of sociopragmatic transfer involves address terms like “Auntie” and “Uncle” used for non-relatives, particularly teachers and adult strangers. Whereas these terms denote respect and familiarity in Ghanaian social interaction (Obeng, 1997), they may be misinterpreted or deemed inappropriate in English-speaking contexts where kinship terms are reserved for family members. Such instances confirm Thomas’s argument that cultural Scripts guide linguistic behavior and when these scripts are transferred across languages without adaptation, pragmatic failure is likely to occur.  This discussion aligns with broader findings in interlanguage pragmatics. Research by Kasper and Blum-Kulka (1991) and Taguchi (2011) emphasizes that second language learners often carry over the sociocultural conventions of their native language into the L2, which is mostly due to absence of explicit instruction on pragmatics. In the Ghanaian context, this transfer is reinforced by classroom norms where English is taught primarily through grammatical as well as lexical instruction, with limited focus on pragmatic competence (the ability to use language appropriately in social contexts).	Comment by Author: Check this and correct the entire construction
Furthermore, the rejection of compliments, as observed in the data among some students who responded to praise with expressions in a form of “Oh, I didn’t do well,” illustrated the operation of cultural values of humility. In many Ghanaian communities, especially among the Akan, modesty is a virtue and direct acceptance of praise may be viewed as boastful. on the other side, in English pragmatics, failing to acknowledge a compliment may be interpreted as disinterest or awkwardness, again highlighting the cultural relativity of speech acts.	Comment by Author: Check this
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The study explored the strategies used in expressing apologies and the sociopragmatic challenges encountered by Ghanaian ESL learners, particularly focusing on gender patterns and cultural influences. The analysis revealed that both male and female participants commonly employed the five core apology strategies outlined by Cohen (1983)—expression of apology, acknowledgement of responsibility, explanation, offer of repair, and promise of forbearance. Although descriptive statistics suggested minor gender-based tendencies, such as females demonstrating greater empathy and accountability, the chi-square results confirmed that these differences were not statistically significant. This indicates a general uniformity in how both genders approach apology-making in the studied context.
In addition, the investigation into sociopragmatic failures revealed that students frequently transfer culturally appropriate expressions from their first languages (e.g., Akan, Fanti, Dagbani) into English in ways that cause pragmatic mismatches. Examples such as the use of “please” in greetings and declarative sentences, “sorry” in non-apology contexts, and the literal translation of expressions like “You are invited” highlight the strong influence of L1 cultural norms on L2 communication. These instances are not simply errors, but rather reflections of interlanguage development shaped by cultural and linguistic norms.
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