TITLE: LEARNERS’ PERSPECTIVE ON CODE-SWITCHING IN LECTURE HALLS AT CATHOLIC UNIVERSITY OF GHANA
ABSTRACT
This study explores students’ perceptions of the use of code-switching (CS) at Catholic University of Ghana. While the English-only approach in teaching is often promoted to enhance immersion in the target language in English as a Second Language (ESL)settings,  growing scholarship acknowledges the pedagogical value of learners’ first language (L1) in supporting comprehension and participation. Adopting a qualitative research design, the study utilized two focus group discussions comprising fourteen fourth year students purposively sampled from different faculties. Participants, grouped as A (A1–A7) and B (B1–B7), voluntarily engaged in recorded discussions, which were later transcribed and analyzed thematically. Findings revealed that students generally perceive code-switching as a valuable instructional strategy that enhances understanding of complex concepts, promotes engagement, reduces learning anxiety, and fosters inclusivity in linguistically diverse classrooms. At the same time, concerns were raised about the possible negative effects of excessive reliance on L1, particularly its potential to limit exposure to English and slow the development of proficiency in the target language. Some participants also noted feelings of exclusion when unfamiliar local dialects were used during instruction. The study therefore concludes that while code-switching is an important pedagogical resource in multilingual ESL contexts, its use should be strategic and balanced to maximize learning outcomes without undermining target language acquisition. 
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1.0 INTRODUCTION
The use of code-switching (CS) in English as a Second Language (ESL) lecture halls remains a topic of debate in language education. While some scholars argue that an English-only approach fosters greater language immersion, others recognize the role of students’ first language (L1) in facilitating comprehension and engagement (Macaro, 2001; Salı, 2014). From the learner’s perspective, code-switching can serve multiple functions, including clarifying difficult concepts, reducing anxiety, and fostering a sense of inclusion in multilingual classrooms (Alang & Idris, 2018; Fareed, Humayun, & Akhtar, 2016). However, concerns about its overuse potentially hindering English proficiency development have also been raised (Kim, 2015).
Given the linguistic diversity of ESL learners, their perceptions of code-switching vary based on factors such as language proficiency, academic background, and cultural expectations. Some learners find it a valuable tool that enhances their understanding, while others feel it limits their exposure to English and creates barriers for non-native speakers of the dominant local language (Chowdhury, 2012; Nik Mastura et al., 2013). This study aims to explore ESL learners' attitudes toward code-switching in lecture halls, examining both its benefits and challenges.  By analyzing student perspectives, this research seeks to provide insights into how code-switching can be effectively managed to support productive teaching and learning. The paper is presented in five sections; Introduction; Literature review; Method; Results and Discussion; Conclusion.


2.0 Literature Review 	Comment by Felicia: May be, we could go straight literature without the mention of it.
Code-switching, the practice of alternating between two or more languages in conversation or discourse, has been a prominent feature in multilingual and multicultural classrooms globally. Its occurrence is particularly significant in environments where English serves as the medium of instruction but where the students and teachers share a common first language (L1). This phenomenon has sparked substantial debate within the fields of linguistics and education, with varying perspectives on its role and impact on learning. In this review, various studies will be explored to understand the functions, perceptions, and impact of code-switching in educational contexts. The review is done under the following headings: Functions of codes-switching; Perceptions of code-switching; Code- switching as a Pedagogical strategy; 
2.1 Functions of Code-Switching
The role of code-switching in classrooms is multifaceted, as it serves a range of pedagogical functions. In many multilingual classrooms, both teachers and students switch between their L1 and English (L2) to facilitate communication and enhance understanding. According to Alang and Idris (2018), code-switching helps both teachers and students address complex academic content and ensure that key concepts are understood. Similarly, Alkhudair (2019) found that in Saudi Arabian classrooms, professors and students alike view code-switching as a beneficial tool for overcoming communication barriers in L2 immersion settings, facilitating better understanding and interaction. This view is consistent across various contexts, where teachers and students utilize code-switching to explain difficult concepts, clarify misunderstandings, and provide emotional support in learning environments (Nordin et al., 2013; Nik Mastura et al., 2013).
In their study, Argellan et al. (2019) observed that code-switching in Malaysian tertiary classrooms occurred for similar reasons. Both teachers and students used code-switching to support learning, reduce anxiety, and ensure comprehension. Teachers particularly employed L1 to help students grasp new concepts and to reduce their learning stress, while students used it as a strategy to ensure clarity in their understanding. In addition to these cognitive functions, code-switching was found to strengthen rapport between students and teachers, thereby fostering a more relaxed and engaging classroom atmosphere (Alkhudair, 2019).
2.2. Perceptions of Code-Switching
In a study by Lomotey, B. A., & Rathert, S.  (2024) , the researchers investigated the perceptions and attitudes of both students and teachers  in foreign language classrooms. The study was conducted in tertiary education contexts in Ghana and Turkey. A survey was administered to 189 learners and 6 teachers of Spanish as a foreign language from a Ghanaian public university, and to 101 learners and 8 teachers of English from a Turkish public university. The findings showed that although learners from both the Ghanaian and Turkish contexts prefer the use of CS, students from Turkey appeared to have more favourable attitudes towards CS. With regard to the teachers, although participants from both countries generally supported the use of CS, teachers from Turkey had more positive attitudes towards its usage than those from the Ghanaian context. It was established that learners from both Ghanaian and Turkish contexts believed that CS is necessary for explaining difficult concepts or ideas, for grammar and vocabulary teaching and metalinguistic purposes. 
The perceptions of both teachers and students towards code-switching are predominantly positive, although some reservations are also expressed. Research indicates that students generally appreciate the use of code-switching as it aids their comprehension and enhances their learning experience. Alang and Idris (2018) reported that students in Malaysia felt more relaxed and engaged in classes where code-switching was employed. Similarly, in a study conducted at a university in Sudan and Saudi Arabia, students revealed that they found code-switching to be an essential tool for understanding the subject matter and for clarifying difficult concepts (Fareed, Humayun, & Akhtar, 2016). The ability to code-switch, particularly from English to L1, was perceived as a method to bridge gaps in understanding, especially when dealing with challenging academic content.
Teachers’ perceptions of code-switching are influenced by a variety of factors, including their teaching philosophy, the linguistic abilities of their students, and the specific educational context. For instance, in the case of tertiary-level classrooms in Japan, Carson and Kashihara (2012) found that teachers' use of L1 (Japanese) varied according to students' proficiency levels. Teachers tended to use more L1 when students struggled to comprehend the lesson, particularly in complex grammatical explanations, while higher-level students received more instruction in English. Similarly, in the context of tertiary-level education in Malaysia, Nik Mastura et al. (2013) reported that code-switching was seen as an essential pedagogical tool by instructors, used primarily for clarity and to strengthen student-teacher rapport.
Further research by Kkese, E. (2020) investigated students’ attitudes toward teacher CS in an English-speaking classroom context. It examined the functions teacher CS fulfils in the classroom. The study was conducted at two universities in Greek speaking Cyprus. The study involved 101 university students with a Cypriot Greek (CG) linguistic background who were asked to fill in a three-section 30-item questionnaire  concerning the use of teacher CS from second language English to first language CG. Both quantitative  and qualitative methods were employed to obtain data for the study. The findings showed that students  perceive teacher CS as a source of support for students’ learning process as well as a learning resource for content ensuring students’ comprehension and learning. The results were interpreted according to Halliday’s theory of pedagogical functions, which leads to the development of four categories of attitudes in relation to teacher CS. The categories involve attitudes toward teacher CS in relation to subject access, classroom  management, interpersonal relations and teachers’ persona.
On the other hand, some studies highlight concerns over over-reliance on L1 in the classroom. For instance, Kim (2015) noted that while students recognized the benefits of code-switching for listening comprehension, they were more ambivalent about its impact on reading and writing skills, where exposure to English was seen as more critical. Likewise, Chowdhury (2012) found that while many students in Bangladesh supported the use of code-switching, some were concerned that it might limit their exposure to English and hinder their language development in the long run.


2.3 Code-Switching in Pedagogy
The use of code-switching as a deliberate pedagogical strategy has been highlighted in several studies. Istifci (2019) observed that experienced teachers in EFL classrooms used code-switching selectively and strategically to enhance student understanding and clarify content. The study suggested that such use of code-switching was not due to incompetence in English, but rather a deliberate move to ensure that students fully understood the lesson material. This is consistent with Shartiely (2016), who observed that in Tanzania, code-switching was employed to manage students' behavior, explain complex terms, and foster a sense of solidarity within the classroom.
Furthermore, the concept of "scaffolding" in language learning, where L1 serves as a support tool in the transition to full proficiency in L2, has been a recurring theme in the literature. According to Meyer (2008), using L1 in the L2 classroom helps to lower the affective filter, easing the anxiety of learners and promoting greater participation. This perspective is echoed by Carson and Kashihara (2012), who suggested that L1 use in the classroom should be gradual, starting with more frequent usage to build confidence, and eventually phasing it out as students gain proficiency in the target language.
In another study, Temadonku, G. O. D. W. I. N.(2015) investigates the use of code switching and mixing as a linguistic resource of students of St. Teresa‟s College of Education, Hohoe. The study looked at the academic and non-academic discussions of students and tutors to show the type of code switching (CS) and code mixing (CM) found in the college, the reason(s) for CS and CM, the extent to which CS and CM are a discourse strategy that is used to negotiate their activities. The ethnographic research design was employed for the study. The data for the study were audio recordings that were transcribed, used for the analysis. The analysis was based on Hoffman‟s (1991) and Saville-Troike‟s (1986) theories on Code Switching and Code-Mixing. It was found that students and tutors code switched and code mixed in their group discussions and teaching respectively. 
Agbozo, G. E. (2015) also explores codeswiting in a in  a Junior High School  located in the predominantly Ewe-speaking community of Sogakope in South-Eastern Ghana. Employing a combination of language contact theories in sociolinguistics and the ABC Model of attitudinal study in social psychology for the analysis of data from recorded interviews and interactions in the classroom.  The researcher presented the language choices made in the classroom as well as the pragmatic factors that influenced their choices.The results of the study showed that students’ lack of competence in English and the linguistic gaps in Ewe are the pragmatic factors that influenced language choices in this classroom and that code-switching is the main medium adopted to cater for these linguistic challenges.  All participants had positive attitudes towards English as medium of instruction and as a subject of study because of its utilitarian function, and to code-switching as medium of instruction because it aids in lesson comprehension.
The use of code-switching in multilingual classrooms has proven to be a valuable pedagogical tool that supports both student comprehension and engagement. Research consistently shows that students appreciate code-switching, as it helps them better understand difficult concepts and feel more at ease in the classroom. Teachers, on the other hand, use code-switching as a strategic tool to bridge communication gaps, manage classroom dynamics, and enhance student learning. However, while the practice is generally seen positively, there are concerns regarding its overuse and potential impact on students’ full exposure to the second language. 

3.0 METHOD
The Qualitative design was employed; using two focus group discussions.
The groups were named A and B. Participants were named A1 to A7 and B1 to B7 respectively. 14 level four hundred students from all the different faculties in the school were randomly sampled for the survey. Students who engaged in the survey volunteered to be Participants. The researcher engaged both groups and recorded the discussion with their consent after which the responses were transcribed and analysed under themes that emanated from the discussion.
4.0 RESULTS / DISCUSSION
After the Focus Group discussions, the responses from participants were grouped into the following themes: Prevalence of code- switching; Reasons for code-switching; Intentionality of code-switching; Effect on understanding; Students preferences for code-switching; Commonly used language for code-switching; Effect on lecturer- student relationship creates barriers for those unfamiliar with the switched language. 
4.1 Prevalence and Intentionality of Code-Switching
The acknowledgment of code-switching by both groups suggests that it has become an integral part of teaching in this academic setting. While some lecturers may switch codes intentionally to enhance clarity or engagement, others do so spontaneously due to linguistic constraints. This indicates that code-switching is both a pedagogical tool as shown by Chitiga, M. (2022) where she shows how teachers deliberately use code-switching to clarify concepts and engage students.
4.2 Impact on Understanding and Learning Experience
A major reason for code-switching is to simplify complex concepts, particularly when certain English terms prove difficult for students to grasp. Many students (A1, B3, B6) noted that this helps in comprehension, especially when the lecturer switches to a  dialect familiar to them. Additionally, some students (A2, A3, B2, B3) highlighted the engaging nature of code-switching, as it makes lectures more interactive and relatable. Magid, M. E. A. & Mugaddam, A. H. (2013).  However, for students whose first language is not Twi or the switched language, the practice creates a learning barrier. Palmes, R. D. (2025). 861–873.A4, B4, and B6 pointed out that code-switching may exclude non-native speakers and international students, making lectures harder to follow. This suggests that while code-switching is an effective tool for some, it presents challenges in a multilingual and diverse classroom.
4.3 Code-Switching and Student Preferences
The majority of students expressed a preference for code-switching due to its benefits in comprehension and engagement. However, others (A4, B4, B6) expressed dissatisfaction, citing the need for lecturers to maintain the use of English as the primary medium of instruction to ensure inclusivity and academic language development. Adjei, A. A. & Ewusi-Mensah, L. (2019).  This divide indicates that while code-switching has its advantages, it must be used judiciously to accommodate all students.

4.4 Linguistic and Cultural Implications
The study confirms that Twi is the most frequently used language for code-switching, reinforcing its role as a dominant lingua franca in Ghanaian academic settings. Some students, such as A4, suggested that international students should be introduced to local languages upon admission to bridge communication gaps. This recommendation underscores the broader linguistic and cultural dimensions of code-switching and its role in fostering language integration.
4.5 Teacher-Student Relationships and Inclusivity
From the data, Code-switching has a dual effect on teacher-student relationships. On one hand, some students (A1, B2, B3) felt that it fosters a closer connection between lecturers and students by making the learning process more relatable.Adika, G. S. K. (2012). On the other hand, students such as A2, A3, A4, and B6 argue that it creates a divide, as non-native speakers may feel excluded from discussions. Ferguson, G. (2003). The mixed responses suggest that while code-switching can enhance engagement, it should be used in a way that does not alienate certain groups of students.
In Sum, Code-switching is still practiced and serves as am effective teaching tool that enhances comprehension and engagement for many students in lecture halls.  Lecturers should be mindful of the linguistic diversity in their classrooms and employ strategies that ensure all students, regardless of their language background, can fully participate in the learning process. 


5.0 CONCLUSION RECOMMENDATIONS
The role of code-switching in multilingual classrooms remains a subject of ongoing debate, however, the findings from this study highlight its undeniable significance as a pedagogical tool. Through a comprehensive examination of existing literature and qualitative analysis of focus group discussions, it is evident that code-switching serves multiple functions, including enhancing comprehension, fostering engagement, and bridging linguistic gaps. Students acknowledge its utility in clarifying complex concepts, managing classroom dynamics, and creating a more inclusive learning environment—especially in multilingual settings where students share a common first language (L1).
However, while code-switching offers clear benefits, concerns remain regarding its potential drawbacks, particularly its impact on students' exposure to and proficiency in the target language (L2). Some students perceive excessive reliance on L1 as a hindrance to language acquisition, while others feel excluded when unfamiliar dialects are used. These concerns highlight the need for a balanced and strategic approach to code-switching, ensuring that it supports rather than undermines the learning process.
Given these insights, it is crucial for educators to employ code-switching judiciously, using it as a scaffold rather than a crutch. A structured approach such as providing supplementary translations, gradually reducing L1 use as students gain proficiency, and fostering multilingual awareness among diverse student populations can help maximize its benefits while mitigating its limitations. 
Future research should explore the long-term effects of code-switching on language development and examine best practices for integrating it effectively into FL instruction.
 Ultimately, rather than viewing code-switching as a barrier, it should be embraced as a dynamic linguistic resource that, when used thoughtfully, enhances both teaching and learning in FL classrooms.
A more structured approach to language use in lectures, such as providing translations or supplementary explanations, could help address these challenges.
Future research could further explore how structured code-switching policies might benefit diverse academic environments.
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